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INTRODUCTION

Over the past years, the studies on corrective feedback have attained notability in the
second language acquisition field and in facilitating oral English development. Therefore, in
many classrooms, the corrective feedback became an important classroom activity. Sheen
(2011) pointed out that "feedback should be provided regardless of whether the learner’s

response is correct or incorrect” (as cited in Fungula, 2013, p. 4).
Thus, what does corrective feedback mean? Ellis (2006) defined corrective feedback as
The form of response to learner utterances that contain errors. The responses can

consists of a) an indication that an error has been committed, b) provision of the correct
target language form, or c¢) meta-linguistic information about the nature of the errors or any

combination of these. (As cited in Cruz and Mendez, 2011, p. 64)

Corrective feedback could be written or oral, in this paper | will concentrate on the oral
corrective feedback, its strategies or types and the learner’s attitude towards these strategies

and what type they prefer in their learning of foreign language.
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The research question which my research aims to answer is:-

What kind of oral feedback do EFL students in faculty of education prefer?

LITERATURE REVIEW:

Oral corrective feedback plays prominent role in the learning process, therefore, there
are many studies that dealt with the oral feedback, its types, and its effectiveness in the
language acquisition. Oral corrective feedback defined by Lyster (2013) as “the teacher’s

response to learners’ erroneous utterances” (as cited in Fungula, 2013, p, 3.).

DIFFERENT TYPES OF ORAL CORRECTIVE FEEDBACK

Leyster and Ranta (1997) divided the oral corrective feedback into the following categories

1- RECAST

Sheen (2011) defined recast as a " reformulation of the learner’s erroneous utterance that
corrects all or part of the learner’s utterance and is embedded in the continuing discourse”

(as cited in Cruz and Mendez, 2012, p .65)

EXAMPLE OF RECASTS:

" Student: when you’re a phone partner, did you talk long time?

Teacher: when you were phone partners, did you talk for a long time?"

(As cited in Fungula, 2013, p .4)
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2- EXPLICIT CORRECTION:

According to Lyster and Ranta (1997), explicit correction refers to " the explicit
provision of the correct form. As the teacher provides the correct form, he or she clearly
indicates that what the student had said was incorrect (e.g. ‘oh, you mean”, ‘you should

say)" . (as cited in Fungula, 2013, p. 4)

EXAMPLE OF EXPLICIT CORRECTION:

"Student: She go to school everyday

Teacher: It’s not 'she go' but she goes'

(As cited in Cruz and Mendez, 2012, p. 65)

3- REPETITION:

Sheen (2011) clarified that the teacher can correct the erroneous utterance by repeating

the wrong utterance of learners with emphasizing the error of forming it as a question.

EXAMPLE OF REPETITION

" Student: | eated a sandwich

Teacher: EATED a sandwich? ”

(As cited in Cruz and Mendez, 2012, p. 66)
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4- CLARIFICATION REQUESTS:

Lyster and Ranta (1997) stated that clarification request refer that the learners
utterances either not clear to teacher or ill-form. Therefore, the teacher asks the student to

repeat or reformulate it.

EXAMPLE OF CLARIFICATION REQUEST

" Student: Fourteen

Teacher: Fourteen what?

Student: Fourteen a week

Teacher: Fourteen times a week"

(As cited in Fungula, 2013, p. 5)

5- ELICITATION

" This strategy takes place when there is a repetition of the learners’ erroneous utterance

is up to the point when the error occurs. This was self-correction is promoted".

EXAMPLE OF ELICITATION

" Student: When did you went to the market?

Teacher: When did you....... e

(As cited in Cruz and Mendez, 2012, p. 7)
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6- META-LINGUISTIC FEEDBACK

" It contains either comments, information, or questions related to the well-formed

responses of the student’s utterances, without explicitly providing the correct form".

EXAMPLE OF METALINGUISTIC FEEDBACK

" Student: we looked at the people yesterday.

Teacher: what’s the ending we put on verbs when we talk about the past?”

(As cited in Fungula, 2013, p. 5)

According to Lyster and Ranta (1997) the previous six types of oral corrective
feedback are classified into two categories: reformulation which includes recasts and
explicit correction because these two types require the reformation of the incorrect utterance
of the student into the correct one. Prompts include elicitation, meta-linguistic, clarification

requests and repetition. (As cited in Mahdi and El-saadany, 2013).

In addition, Sheen and Ellis (2011) clarified that oral feedback can be classified into
implicit and explicit corrective feedback. They distinguish between "explicit corrective
feedbacks that provide correct forms i.e. didactic recasts and explicit correction with or
without meta-linguistic explanation) and explicit corrective feedback that withholds correct
forms (i.e. meta-linguistic and elicitation)". They also stated that clarification requests and

repetition are considered implicit (as cited in Lyster, Satio, and Sato, 2013, p. 4).
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LEARNERS’ PREFERENCES:

Inquires of the learner’s preferences of different types of oral corrective feedback are
important because of “First learner preferences can influence learning behaviors (Groijahn.
1997, Borg, 2003.) and, second mismatch between teachers’ intentions and learners’
interpretations of these intentions may result in negative effects on learning (Nunan, 1989.)".

(As cited in Lyster, Satio and Sato, 2013, p. 7)

Mahdi and El-saadany (2013) in their study about what kind of oral corrective
feedback learners prefer to receive, she found that the majority of learners preferred to be
corrected with recasts without praise, because the corrections with praise make them
confused. They said that when the teacher uses recasts in combination with praise, they do
not understand whether they were corrected or praised. Moreover, in the same study, the
most of girls preferred explicit correction on their pronunciation, whereas, boys wanted

explicit correction on grammar and words.

Smith (2010) in his research, which involves 76 adult ESL students, the most
preferred types of oral corrective feedback of these students were meta-linguistic feedback
and explicit correction whereas, the clarification request was the third preferred type of oral
corrective feedback.(as cited in Alfaki and Siddiek, 2013). In another study was conducted
by Abarca (2008) students preferred the explicit technique because they want to know what
the errors that they made and they also preferred the repetition technique. Moreover, the

students in the same study did not prefer the recast technique because they want the
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technique that gives them the chance to think and reformulate their wrong utterances. They

thought these techniques make them more confident. (As cited in Burgos, 2011)

METHODOLOGY

Research Design:

This study was gquantitative study. the data was collected by conducting questionnaire which
presented to 20 intermediate students. This questionnaire was used to investigate the

learners’ preferences of different types of oral corrective feedback

The participants:

The participants were 20 female students. They studied in the second English language

department in Education faculty at Al-mergib University.

Data collection:

In questionnaire (cited from Al-faki and Siddiek (2013), I used the different types of oral
corrective feedback with their definitions and some examples that clarified the teacher’s
correction of the erroneous utterance of student by using the different type of oral corrective
feedback. | asked the students to tick in front of the different types that they think will be

helpful or not helpful to them. (See Appendix A)
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Analysis and Discussion:

The analysis of the students answers of the questionnaire showed the difference in the
preferences of students.The percentages of the student’s choices of every type of feedback

were showed in the diagram below:

90
80
70
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50

40

30

20

10 I l
o M - - - -l =

RECAST EXPLICIT REPETITION: CLARIFICATION ELICITATION META-LINGUISTIC
CORRECTION REQUEST FEEDBACK
mvery helpful  m helpful moderately helpful not helpfuf

About 10% of the students chose recast as a very helpful type whereas, 70% of the
students considered it as helpful type. Explicit correction was chosen as very helpful for 50%
of the students and 20% helpful. Repetition was 5% very helpful and 5%helpful and 70%not
helpful at all. Whereas, the percentage of elicitation type was 8% helpful and 75% not
helpful at all. 5% of the students showed that meta-linguistic was very helpful whereas, 60%
not helpful. Percentage of the final type of clarification request was 80% not helpful and

10%maoderately helpful .

As the results showed that the highest percentage was for recast and explicit correction

which are considered as reformulation feedback whereas, the percentage of prompts
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feedback was less than the reformulation. | think this highest percentage of reformulation

may be due to the teacher provides the student with the correct form directly so that they
know their errors and they also will not be embarrassed in front of their classmates if they do

not know the correct answer.

CONCLUSION

As a conclusion, the usage of oral feedback plays an important role in language
acquisition because it is as Gass (1997) stated “the use of corrective feedback is to let the
learners to notice the gap between their errors in producing L2 and the form targeted, and

this leads to inter-language adjustment”. (As cited in Maolidia, 2013, p . 117).

Thus, the importance of corrective feedback requires from teachers to be aware of
different types of oral corrective feedback and their effectiveness on students. In addition,
they must know the attitudes and the preferences of their students of these different types of

oral corrective feedback.

According to Lasagabster and Sierra (2003), different learners learn and respond to
error correction moves in different ways. Some learners need visual aids, others respond to

audio signals, still, others require a kinetic input. (as cited in Al-Nagbi, 2009, p. 1).

Therefore, in this research, | investigated the different preferences of learners towards the

types of oral corrective feedback.
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Appendix ( A)

Please tick ( V) as appropriate:

NAME: s

™ Oral Corrective Feedback Techniques: The following is a short dialogue between a teacher and a

student followed by several teacher's responses . Rate how well you think each teacher's response

helps the student understand that the teacher is trying to correct him.

4 = very helpful 3 = helpful 2 = moderately helpful 1 = not helpful 0 = not helpful at all

Example:

Teacher: “Where have you been yesterday?”

Student: “I has been to Muscat.”

Oral corrective Definition Teacher's response 4 3 2
No feedback type
1 Recast The teacher repeats what the " you have been to
learner has said replacing the Muscat"
error
2 Explicit The teacher explicitly provides " you should say 'have'
correction the learners with the correct form not ' has'
3 Repetition of The teacher repeats the learner's
error error in isolation, in most cases, " | has been to Muscat
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teachers adjust their intonation

so as highlight the error

" stressing ' has'

Elicitation

Teachers provide a sentence and
strategically pause to allow

students to " fill in the blank"

Metalingustic

The teacher provides,

"You can't say ' has'.

feedback information, or questions related | we use 'have' with the
to an error the student has made pronoun ["
without explicitly providing the
correct form
Clarification The teacher asks for repetition or "Do you mean...?
request re formulation of what the

learner has said

http://tarbawej.

elmergib.edu.ly

421




£

Journal of Educational

1.5 oad Ll Jalas

ISSN: 2011- 421X 19 22l
Arcif Q3
4 el
Aadal) Gaalal @u\ Gl o ole Ly
1-23 bsd Cougy uigy Oipmdal) die giadll o 4o el pnge plall pay |1
has s ~lla 2408 deas &b VLY 5 e sheall 40085 danbls Jsn Alaaiind Al )
G shaall 3 sene bl 4y jlaa g Ailadl) A0S i
52-70 Ebtisam Ali Haribash | AN Interactive GUESS Method for Solving Nonlinear | 5
Constrained Multi-Objective Optimization Problem
1105 sl ol e el A gl AL Lile 5 duadill 5 ) duedld) Jdl sl A
Jlsme b dena 2ea) & sl aletll Als 5o Ak
106-135 1t S s e e laa¥) shall e ailulSal s jumail) _ulll aainall b S
i ' el Bt dlase A3
136-158 sy z s ol w5 ey 6
159-173 il Aran sloud ol i b b puall Adeadl a5 7
174-183 S. M. Amsheri On Coefficient Bounds for Certain Classes of g
N. A. Abouthfeerah Analytic Functions
184-191 N. S. Abdanabi Fibrewise Separation axioms in Fibrewise 9
Topological Group
Investigating Writing Errors Made by Third Year
192-211 Samah Taleb Students at the Faculty of Education EI-Mergib 10
Mohammed g
University
Omar Ali Aleyan
212-221 | Eissa Husen Muftah AL SOLVE NONLINEAR HEAT EQUATION BY 11
remali ADOMIAN DECOMPOSITION METHOD [ADM]
B B deal g
222-233 a.AAg_)g daaa Lu\.ﬂ\.\.u: Al jaa :*\_u.AAS 4.8 gall oleall ‘éﬁ ;u;ssﬂ\_).;.a\_uj\ Uaxy S 5 il 12
oandll A de A )
234-244 e daal diile 38l o A3 4l 5 hliall Ay U ) sall aalas 13
uag) ihiae pe
Khadiga Ali Arwini
245-255 J A-Generalizations And g- Generalizations 14

Entisar Othman Laghah

http://tarbawej.elmergib.edu.ly




£

Journal of Educational

ISSN: 2011- 421X 19 22l

Arcif Q3

1.5 oad Ll Jalas

ulS G 2Blallae (5 A

Impact of Information Technology on Supply Chain

— (e - B ~
256-284 P é}:\m\ Prve] ?)u.d\d..\:; management 15
EJLAS JL\;.A )m\.i
Salem H. Almadhun,
Salem M. Aldeep,
285-294 Aimen M. Rmis, Examination of 4G (LTE) Wireless Network 16
Khairia Abdulsalam
Amer
295-317 et s ol s T FURSNETRPRER P IR 17
masill Ak peaie L Effect cinnamon plant on liver of rats treated with
318-326 . 18
S e s trichloroethylene
Fuzi Mohamed Far_tas Qualitative Analysis of Aliphatic Organic
Naser Ramdan Amaizah . . . .
. . Compounds in Atmospheric Particulates and their
327-338 | Ramdan Ali Aldomani . . 19
: Possible Sources using Gas Chromatography Mass
Husamaldin Spectrometr
Abdualmawla Gahit P y
E. G. Sabra . . . . :
339-346 A H. EL- Rifae Parametric Tension on the Differential Equation 20
Amna Mohamed Totallv Semi Eunctions in Tobological S
_ otally Semi-open Functions in Topological Spaces
347-353 Abdelgader Ahmed 21
] (e Gl pial g0 Gamy Al 3 Fs O pailadd) IS
o s dead) i) )
354-376 Al el "392'w 22
S S B felad il e
377-386 Sl dese duilal Least-Squares Line 23
187-397 G e Bpals THEORETICAL RESEARCH ON Al 24
5 ed) 2aa) e TECHNOLOGIES FOR LEARNING SYSEM
Ibrahim A. Saleh Influence of annealing and Hydrogen content on
398-409 Tarek M. Fayez structural and optoelectronic properties of Nano- 25
Mustafah M. A. Ahmad multilayers of a-Si:H/a-Ge: H used in Solar Cells
B . : The learners' preferences of oral corrective feedback
410-421 il dens claud techniques 26
) Qlaill 85909 A Auleldl Bawall syl
dalall 2o (ldie day ) ) :
422-459 Aol bzl jobias e 27

" aalilan Al ja "

http://tarbawej.elmergib.edu.ly




£

Journal of Educational

1.5 oad Ll Jalas

ISSN: 2011- 421X 19 24l
Arcif Q3
: English Pronunciation problems Encountered by
B Aisha Mohammed Ageal . - X
460-481 Najat Mohammed Jaber Libyan University Stud_ents at Fac_ulty of Education, | 28
Elmergib University
482-499 One b Gaal) The Morphological Analysis of the Quranic Texts 29
Ghada Al-Hussayn Cultural Content in Foreign Language Learning and
The relationship between slyA DNA binding
508-523 HASSAN M. A.L ! transcriptional activator gene and Escherichia coli 31
Mostafa M Ali . S e g .
fimbriae and related with biofilm formation
524-533 Musbah A. M. F. Molecular fossil characteristics of crude oils from |
Abduljalil Libyan oilfields in the Zalla Trough
534-542 dana (o sg () sdas Lad g Jladi calaS didaiay ol jully 48 sa) olpall gl 33
543-550 Naima M. Alshrif Analysis of Genetic Diversity of Escherichia Coli 34
Mahmoud M. Buazzi Isolates Using RAPD PCR Technique
Hisham mohammed
alnaib alshareef
aisha mohammed
553-560 elfagaeh The Emergence of Virtual Learning in Libya during 35
aisha omran alghawash Coronavirus Pandemic
abdualaziz ibrahim lawej
safa albashir hussain
kaka
Abdualaziz Ibrahim
Lawej
Rabea Mansur Milad ATTITUDES OF TEACHERS AND STUDENTS
561-574 Mohamed Abduljalil TOWARDS USING MOTHER TONGUE IN EFL 36
Aghnayah CLASSROOMS IN SIRTE
Hamza Aabeed
Khalafllaa®
$75-592 Sl el dalla paleill Ala o ales sl Lads gl Lia Ly 43le 5 3lady) ol -
s s allis dena JUl "Aisa 5 Al )
3)}35 Jq\ﬂ\ Qe el\.u FEW] B
593-609 Al I &y 5ud) COISEAN Gam dgal se (Ao sy il 2L YY) | 38
Hanan B. Abousittash. Effect Me_soporous silica sHver_nanopartches on
. antibacterial agent Gram- negative Pseudomonas
610-629 Z-M.H. Kheiralla aeruginosa and Gram-positive Staphylococcus 39
Betiha M.A. g P Py
aureus
630-652 ‘;JLA_)S\ J.\.Su e u\.\; o)g}kﬁj ;\:\Smd\ @Jﬂ\ GAL\J.\ 40
653-672 Abdualla Mohamed Towards Teaching CAT tools in Libyan Universities | 41

Dhaw

http://tarbawej.elmergib.edu.ly




£

So—yidl dl =

Journal of Educational

ISSN: 2011- 421X
Arcif Q3

1.5 oad Ll Jalas

19 222l

O e glie il gra g ally 3 eadl adl u Jaliy el sale) Ju
673-700 PN SRS S W Jalladl 42
Gl Jldie 3 ) Ao ldial—udi 4y Jlie 1 lll adinall 8 dyilagl)
Abdulrhman Comparison of Different Indicators for Groundwater
701-711 Contamination by Seawater Intrusion on the Khoms | 43
Mohamed Egnebr . .
city, Libya
Elhadi A. A. Maree
712-734 | Abdualah Ibrahim Sultan Hilbert Space and Applications 44
Khaled A. Alurrfi
O gl Gt el Aol Al 3ail da DU duelall 3l 5ol
(=) J 8 R
735-759 | ki) sese e TS IR e FHED 45
- Al i) Baiad Ja g L
iy B gl Dl e
, ) aay aleas i) Ala e SN 3AY L g2l AN geiay 4BDe 5 Jadl)
J60-787|  FH e il aom ST S S 5l 5D gt 4D 46
s Al s D3 Adhaiay oY)
oasilll 2Dlallae dua
788-820 . Londl) Lo saall dgal se 8 D W g0 dundill 4D 47
o ) gl 38 ) o
A gl ~like areall e al) aLs Y Al aga gil) el e 2all a0
821-847 ol gl ~lide oy : alill LS Y g (g Al dpn i) el e sl o 0 48

http://tarbawej.elmergib.edu.ly




