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  الافتتاحیة

غنيٌّ عن البیان ما للجامعات من مسئولیة في صنع المستقبل، الذي لا    

ومعرفة  حث في المشكلات الاجتماعیة والتربویة التي تواجه المجتمعبیتحقق إلاّ بال

ن أيّ وقت وإیجاد الحلول العلمیة لها، والباحثون مطالبون الیوم أكثر م ،أسبابها

مضى بالتصدي لتلك المشكلات وتسخیر العلم لخدمة المجتمع، ویتطلب تحقیق 

إلى  كثیر من الجهد في سبیل الوصولالهذا الهدف النزاهة من الباحثین وبذل 

  .حقیقة تلك المشكلات

أدوات البحث العلمي، وللوثوق به فإنه أداة من العقل البشري هو أهم و 

الوقوع في  الباحثین ام بالمهارات الأساسیة التي تجنبیحتاج إلى التدریب والإلم

ومع إیماننا بعدم وجود منهج علمي جامد ذي خطوات محددة تلزم كل الخطأ، 

الباحثین بتتبعها بنفس الترتیب، إلاّ أن على الباحثین في مجالات العلوم الإنسانیة 

  . المختلفة الإلمام بالمبادئ الأساسیة للبحث العلمي

والبحوث التي یتضمنها هذا العدد ما هي إلاّ نقطة في بحر من البحوث 

 ،علمیة في منهجیتهاكون ، وكلنا أمل في أن تالتي تعنى بالمشكلات التربویة

في مجالات التطبیق والعمل من لتحقیق الإفادة العلمیة  ةمرشد ،نتائجهادقیقة في 

عرفة العلمیة المعاصرة للحاق ومواكبة الم ،أجل حل المشكلات التي تكابد مجتمعنا

  .بالجدید في عالم سریع التغیر دائب التقدم

   هیئة التحریر                                                                      
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What is Argument? 

The word argument probably brings to mind a verbal 
disagreement of the sort that everyone has at least witnessed, if not 
participated in directly.   Such disputes are occasionally satisfying; 
you can take pleasure in knowing you have converted someone to 
your point of view.  More often, though, arguments like these are 
inconclusive and result only in the frustration of realizing that you 
have failed to make your position understood, or in sputtering 
anger over your opponent’s confounded stubbornness.  Such 
dissatisfaction is inevitable, because verbal arguments generally 
arise spontaneously and so cannot be thoughtfully planned or 
researched, it is difficult to marshal appropriate evidence on the 
spur of the moment or to find the language that will make a point 
hard to deny.  Indeed, it is often not until later, in retrospect, that 
the convincing piece of evidence, the forcefully phrased assertion, 
finally comes to mind.   

Written arguments have much in common with spoken ones; 
they attempt to convince a reader to agree with a particular point of 
view, to make a particular decision, to pursue a particular course of 
action, they involve the presentation of well-chosen evidence and 
the artful manipulation of language.  However, writers of argument 
have no one around to dispute their words directly, so they must 
imagine their probable audience in order to predict the sorts of 
objections that may be raised.  This requires that written arguments 
be much more carefully planned-the writer must settle in advance 
on a specific, sufficiently detailed assertion (or thesis), rather than 
grope towards one as in a verbal argument.  There is a greater need 
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for organization, for choosing among all the available evidence, for 
shaping the order of presentation, for determining the strategies of 
rhetoric, language, and style that will best suit the argument’s 
purpose, its thesis, and its impact on an audience.  Such work can 
be far more satisfying than the slap-dash of spontaneous 
disputation.   

There are different ways of presenting an argument and 
appealing to readers, but all of these can be divided into two 
essential categories:  persuasion and logic.  A persuasive argument 
relies primarily on appeals to emotion, to the subconscious, even to 
prejudice.  These appeals will involve connotative diction, 
figurative language, analogy, rhythmic patterns of speech, and the 
establishment of a tone that will create a positive response.  
Examples of such argument are found in the puffery of advertisers 
and the speechmaking of political or social activists.  A logical 
argument, on the other hand, appeals primarily to the mind, to the 
readers’ intellectual faculties, understanding, and knowledge.  Such 
appeals depend on reasoned movement from assertion to evidence 
to conclusion, and on an almost mathematical system of proof and 
counterproof.  Logical argument is commonly found in specific or 
philosophical articles, in logical decisions, and in technical 
proposals. 

Most arguments, however, are neither purely logical nor 
purely persuasive.  A well-written newspaper editorial, for 
example, will rest on a logical arrangement of assertion and 
evidence, but will only employ striking diction and other 
persuasive patterns to reinforce its effectiveness.  Thus, the kinds of 
appeals a writer emphasizes depend on the subject, the purpose, 
and the audience.  The strongest arguments, however, will always 
be those that are logically sound, for college work, you will need to 
discover an appropriately persuasive tone, but you should give 
most of your attention to the techniques of logical argument. 
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Why Do Writers Use Argument? 
True arguments are limited by assertions about which there is a 
legitimate and recognized difference of opinion.  It is unlikely that 
anyone will ever need to convince a reader  that crime rates should 
be reduced, or that computers will change the world, everyone 
would agree with such assertions that reinstating the death penalty 
will reduce the incidence of crime, or that computers are changing 
the world for the worst; these assertions are arguable and admit to 
differing perspectives.  Similarly, a leading heart specialist might 
argue in a popular magazine that too many doctors are advising 
patients to have pacemakers implanted when they are not 
necessary; the editorial writer for a small-town newspaper would 
write urging that a local agency supplying food to poor families be 
given a larger percentage of the tax budget; in a lengthy and 
complex book, a foreign policy specialist might attempt to prove 
that the current Administration exhibits no consistent policy in its 
relationship with other countries.  No matter what its forum or its 
structure, an argument has as its chief purpose the detailed setting 
forth of a particular point of view and the rebuttal of any opposing 
views.   

But the strategy of argument can be pressed into other kinds 
of service, as well.  Writers may argue to establish a position . 
Writers may also use argument to encourage or discourage an 
action (Don’t drive if you have been drinking); to arouse concern 
about an issue (Teenage suicide is increasing dramatically); to 
change people’s behavior (Watching too much television has 
serious side effects); to question a theory or belief (The Social 
Security system will not go broke); or to arouse sympathy .A 
Modest Proposal provide two very different examples of how 
writers can persuade readers to sympathize with the suffering of 
others).   

In general, writers of argument will be interested in 
explaining aspects of a subject, as well as in advocating a particular 
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view.  Consequently, argumentation frequently adopts the other 
rhetorical strategies.  In your efforts to argue convincingly, you 
may find it necessary to define, to compare and contrast, to analyze 
causes and effects, to classify, to describe, to narrate.  Nevertheless, 
it is the writer’s attempt to convince, not explain, that is of primary 
importance in an argumentative essay.   
What to Look for in Reading an Argumentative Essay 

First, note whatever persuasive appeals the argument makes: 
its language and tone, any powerful images it presents, the way it 
may play on your own prejudices.  Not until you move beyond its 
subjective effects can you consider whether or not an argument’s 
logic is valid and convincing.   
Then, you will have to determine whether the argument is built on 
inductive or deductive reasoning.  
 Inductive reasoning moves from a set of specific examples to a 
general statement or principle.  As long as the evidence is accurate, 
pertinent, complete, and sufficient to represent the assertion, the 
conclusion of an inductive argument can be regarded as valid; if, 
however, you can spot inaccuracies in the evidence or point to 
contrary evidence, you have good reason to doubt the assertion as it 
stands.  Inductive reasoning is the most common of argumentative 
structures. 
Deductive reasoning, more formal and complex than inductive, 
moves from an overall premise, rule, or generalization to a more 
specific conclusion.  Deductive logic follows the pattern of the 
syllogism, a simple three-part argument consisting of a major 
premise, a minor premise, and a conclusion.  For example, notice 
how the following syllogism works: 

a. All humans are mortal.  (major premise) 
b. Judy is a human. (minor premise) 
c. Judy is mortal.  (conclusion) 
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The conclusion here is true because both premises are true and the 
logic of the syllogism is valid. 
Obviously, a syllogism will fail to work if either of the premises is 
untrue: 

a. All living creatures are mammals.  (major premise) 
b. A lobster is a living creature.  (minor premise) 
c. A lobster is a mammal.  (conclusion) 

The problem is immediately apparent.  The major premise is 
obviously false: there are many living creatures which are not 
mammals, and the lobster happens to be one of them.  
Consequently, the conclusion is invalid.   
Syllogisms, however, can fail in other ways, even if both premises 
are objectively true.  Such failures occur most often when the 
arguer jumps to a conclusion without taking obvious exceptions 
into account: 

a. All college students read books.  (major premise) 
b. Martin reads book.  (minor premise) 
c. Martin is a college student.  (conclusion) 

Both the premises in this syllogism are true, but the syllogism 
is still invalid because it does not take into account that other 
people besides college students read books.  The problem is in the 
way the major premise has been interpreted: if the minor premise 
were “Martin is a college student,” the valid conclusion “Martin 
reads books” would logically follow. 
It is fairly easy to see the problems in a deductive argument when 
its premises and conclusion are rendered in the form of a syllogism.  
It is often more difficult to see errors in logic when the argument is 
presented discursively or within the context of a lengthy essay.  If 
you can reduce the argument to its syllogistic form, however, you 
will have much less difficulty testing its accuracy.  Similarly, if you 
can isolate and examine out of context the evidence provided to 
support an inductive assertion, you can more readily evaluate the 
written inductive argument.   
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Writing an Argumentative Essay 
Begin by determining a topic that interests you and about 

which there is some significant difference of opinion.  As you 
pursue your research, see what assertion or assertions you can 
make about the topic.  The more specific this thesis, the more 
directed your research can become and the more focused your 
ultimate argument will be.  Don’t hesitate to modify or even reject 
an initial thesis as continued research warrants.   
Once you feel you have sufficient evidence to make your assertion 
convincing, consider how best to organize your argument for an 
eventual audience, and how to avoid any flaws of reasoning which 
could distract that audience from your primary purpose. 
1. Taking Account of your Audience 

It is well worth remembering that in no other type of writing 
is the question of audience more important than in argumentation.  
The tone you establish, the type of diction you choose, the evidence 
you present to support your assertions, and indeed whether you 
argue inductively or deductively all depend on your audience.  If 
you know beforehand that your readers are likely to be hostile, 
neutral, complacent, or receptive, you will be able to tailor your 
argument accordingly. 

Somewhere near the beginning of your argument, identify for 
your audience the topic to be discussed.   Explain its importance 
and, if possible, show your reader that you share a common 
concern or interest in this issue.  You may wish to state your central 
assertion directly in your first or second paragraph, so that there is 
no possibility for your reader to be confused about your position.  
You may, as well, wish to lead off with a particularly striking piece 
of evidence, to capture your reader’s interest.  As you proceed with 
your argument, if there is a good chance that readers will have 
strong disagreements, then acknowledge the merits of their 
potential objections and, at the same time, provide a reasonable 
refutation.  Above all, don’t get ahead of your readers-the fact that 
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you are convinced of your position doesn’t assure that others will 
agree.    

2. Organization 
To some extent, your organization will depend on your 

method of reasoning: inductive, deductive, or a combination of the 
two. For example, is it necessary to establish a major premise 
before moving on to discuss a minor premise? Should most of your 
evidence precede your direct statement of an assertion, or follow it? 
As you present your primary points, you may find it effective to 
move from those that are least important to those that are most 
important, or from those that are most familiar to those that are 
least familiar.  A scratch outline can help, but it is often the case 
that a writer’s most crucial revisions in an argument involve cutting 
the essay into pieces and shifting these pieces around into a 
sharper, more coherent order. 
3. Presenting Evidence 

For each point of your argument, be sure to provide 
appropriate and sufficient supporting evidence: verifiable facts and 
statistics, illustrative examples and narratives, or quotations from 
authorities.  Don’t overwhelm your reader with evidence, but don’t 
skimp either; it is important to demonstrate your command of the 
subject by choosing carefully among all the facts at your disposal. 
4. Avoiding Logistical Fallacies 

Any one of several habitual flaws of reasoning may render 
your argument effectively invalid.  Be careful that you don’t fall 
victim to one of these. 
A. OVERSIMPLIFICATION- a foolishly simple solution to what 

is clearly a complex problem:  The reason we have inflation 
today is that OPEC has unreasonably raised the price of oil. 

B. HASTY GENERALIZATION-In inductive reasoning, a 
generalization that is based on too little evidence or on 
evidence that is not representative:  It was the best movie I 
saw, and so it should get an Academy Award. 
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C. POST HOC ERGO PROPTER HOC-‘After this, therefore 
because of this.”  Confusing chance or coincidence with 
causation.  The fact that one event comes after another does 
not necessarily mean that the first event caused the second:  
Ever since I went to the hockey game I’ve had a cold.  

D. BEGGING THE QUESTION-Assuming in a premise 
something that needs to be proven: Conversation is the only 
means of meeting the energy crisis; therefore, we should seek 
out methods to conserve energy. 

E. FALSE ANALOGY- Making a misleading analogy between 
logically connected ideas:  Of course he’ll make a fine coach.  
He was an all-star basketball player. 

F. EITHER/OR THINKING-Seeing only two alternatives when 
there may in fact be other possibilities:  You either love you job 
or you hate it. 

G. NON SEQUITUR-“It does not follow.”  An inference or 
conclusion that is not clearly related to the established 
premises or evidence:  She is a sincere speaker; she must know 
what she is talking about. 

5. Concluding Forcefully 
In the conclusion of your essay, be sure to restate your 

position, at least briefly.  Besides 
persuading your reader to accept your point of view, you may 

also want to encourage some specific course of action.  Above all, 
your conclusion should not introduce new information that may 
surprise your reader; it should seem to follow naturally, almost 
seamlessly, from the series of points that have been carefully 
established in the body of the essay.  Don’t overstate your case, but 
at the same time don’t qualify your conclusion with the use of too 
many words or phrases like I think, in my opinion, maybe, 
sometimes and probably.  Rather than rational and sensible, the 
results can often sound indecisive and fuzzy. 
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