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The Impact of Teachers' feedback on Students’

Learning and Achievements
Prepared by:
-Atidal Idriss AlJadi.
-Iman Mohammed AIQwidhy.

Abstract

This study investigates the reactions of students in AIKhums city
to their teachers' feedback .It attempts to explore the effectiveness of
teachers' feedback on students' learning and achievements, and how it
influences their performance inside the classroom focusing particularly on
the factors that might have influenced their reactions.

Students' data from interviews, with teachers' data from a
questionnaire, lead us to a clear results that say teachers' feedback has a
great impact on students' learning and achievements; positively, and
negatively. Students who had been provided with positive feedback like
praise, or a reward feel more confident and happy about their
performance, and that motivates them to achieve more, while those who
had been provided with negative feedback as a punishment, feel upset and
become less confident that affects their performance inside the classroom
negatively.

The study concludes that feedback has a huge impact on students'
learning and achievements. Throughout this study, we recognized the
importance of the suitable way for supplying both kinds of feedback;
"positive and negative™ by the teachers who must be aware of the effect of
their feedback on their students' expectations and attitudes, as well as its
effect on their achievements in general.

1 Introduction
1.1 Background:
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Feedback can be defined as any form of response by a teacher to a
student’s performance, attitude or behavior. It is important to realize that
feedback in not only an outcome of students' performance, but an
essential part of the learning process.

Feedback can be written or spoken and may even be gestural,
indicating approval, encouragement or criticism demonstrates flaws in
performance. To assist in understanding the purpose, effects, and types of
feedback, it is useful to consider a continuum of instruction and feedback.
At one end of the continuum is a clear distinction between providing
instruction and providing feedback.

However, when feedback is combined with more a correctional
review, the feedback and instruction become intertwined until “the
process itself takes on the forms of new instruction, rather than informing
the student solely about correctness” (Kulhavy, 1977, p.212). To take on
this instructional purpose, feedback needs to provide information
specifically relating to the task or process of learning that fills a gap
between what is understood and what is aimed to be understood (Sadler,
1989), and it can do this in a number of different ways. These may be
through affective processes, such as increased effort, motivation, or
engagement. Alternatively, the gap may be reduced through a number of
different cognitive processes, including restructuring understandings,
confirming to students that they are correct or incorrect, indicating that
more information is available or needed, pointing to directions students
could pursue, and/or indicating alternative strategies to understand
particular information.

Winne and Butler (1994) provided an excellent summary in their
claim that “feedback is information with which a learner can confirm, add
to, overwrite, tune, or restructure information in memory, whether that
information is domain knowledge, meta-cognitive knowledge, beliefs
about self and tasks, or cognitive tactics and strategies” (p. 5740).

1.2 The Significance of the Study:
Feedback is not simply the correction of errors, awarding a
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mark/grade or the writing of a single word comment, or a negative
equivalent, neither is it editorial or grammatical corrections. So because
of this integral effect of the feedback on the learners' performance this
study is conducted as a try to:

1-Investigate the impact of teachers’ feedback on the students' learning
and performance.

2-Reduce the gap between the teachers' feedback and the students'
performance in the classroom.

3-Emphasize the instructional aspects of feedback and not only the
correctional dimensions.

4-Enhance students learning through effective formative feedback that
can be used by teachers to motivate learning and achievements

1.3 The Statement of the Problem:

It is widely recognized that feedback is an important part of the
learning cycle, but both students and teachers frequently express
disappointment and frustration in relation to the conduct of the feedback
process. Students may complain that feedback on assessment is unhelpful
or unclear, and sometimes even demoralizing. Additionally, students
sometimes report that they are not given guidance as to how to use
feedback to improve subsequent performance. Even worse, students
sometimes note that the feedback is provided too late to be of any use or
relevance at all. For their part, teachers frequently comment that students
are not interested in feedback comments and are only concerned with the
mark. Furthermore, teachers express frustration that students do not
incorporate feedback advice into subsequent tasks. In this study, we
examine some of the issues associated with the correct use of feedback
from both students and teachers, and provide some guidelines for
effective practice that will affect the learners' learning and achievements.

1.4 The Research Questions:
This study tries to solve the following questions:
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1-What is the effect of teachers’ feedback on students' learning and
achievements?

2-How do students react to the feedback that is provided by their
teachers?

3-What are the factors that might influence the students' reactions to the
teachers' feedback?

1.5 The Theoretical Framework:

This study is based on a number of theories of second learning and
language pedagogy about feedback and its important role in the learning
process in general. In both behaviorist and cognitive theories of L2
learning, feedback is seen as contributing to language learning.
Furthermore, in structural and communicative approaches to language
teaching, feedback is viewed as a means of fostering learner motivation
and ensuring linguistic accuracy. This study was conducted in the field of
second language acquisition and language pedagogy in order to examine a
number of issues related to the impact of feedback on the learners and
their performance.

2 Literature Review:
2.1 History of Feedback:

The first studies and theories about feedback are almost 100 years
old and arose out of the psychological perspective called behaviorism
(Thorndike 1913).

Positive feedback was considered “positive reinforcement,” and
negative feedback was considered “punishment.” Both reinforcement and
punishment affect learning; thus, feedback was theorized to be effective.
2.2 Feedback Purposes:

The main aim of feedback is to increase students' knowledge,
skills, and understanding in some content area or general skill (e.g.,
Problem solving).
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According to Black and William (1998), there are two main
functions of feedback: directive and facilitative. Directive feedback tells
the student what needs to be fixed or revised. Such feedback tends to be
more specific than facilitative feedback, which provides comments and
suggestions to help guide students in their own revision and
conceptualization.

In the process of learning a language, feedback of all kinds
whether it is corrective, informative, spoken or written it is so important
for the students in order to get positive improvement in the students' level.
2.3 Why Feedback is Important?

Feedback is equally vital in schooling and performs a variety of
functions including recognizing, correcting, encouraging, challenging and
improving student performance. Feedback also keeps students ‘on track’
and is an aid to classroom management. Students know which teachers
never check homework, mark books or monitor and assess their work in
other ways. They also know those teachers who use empty praise to win
favor and compliance.

It should be noted that there is the potential for feedback to be
negative, in that it can discourage student effort and achievement (Hattie
& Timperley, 2007). The right balance needs to be struck between not
wanting to hurt someone’s feelings and destroying their confidence.
While some people can be pushed to perform at a higher level, others
need more encouragement and sympathetic handling.

2.4 The Timing of Feedback:

There has been much research on the timing of feedback,
particularly contrasting immediate and delayed feedback. Most of this
research has been accomplished without recognition of the various
feedback levels. For example, immediate error correction during task
acquisition can result in faster rates of acquisition, whereas immediate
error correction during fluency building can detract from the learning of
automaticity and the associated strategies of learning. Similarly, in their
meta-analysis of 53 studies, Kulik and Kulik (1988) reported that at the
task level (i.e., testing situations), some delay is beneficial (0.36), but at
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the process level (i.e., engaging in processing classroom activities).

Difficult items are more likely to involve greater degrees of
processing about the task, and delayed feedback provides the opportunity
to do this, whereas easy items do not require this processing and so delay
is both unnecessary and undesirable.

2.5 Manageable:

One further consideration for the academic is how to keep the
feedback process manageable. It takes time to mark and provide quality
feedback. The balance between efficiency and effectiveness in marking
and providing feedback is challenging. Race (2010) discussed balancing
learning payoff and efficiency and his work in this area is well worth
looking at. First review the assessments themselves to determine if they
could be approached differently whilst still achieving the same purpose.
2.6 The Effects of Positive and Negative Feedback:

Feedback can be positive or negative. Positive feedback affirms
that a learner response to an activity is correct. Negative feedback signals,
in one way or another, that the learner’s utterance lacks veracity or is
linguistically deviant. In other words, it is corrective in intent.

Feedback by nature must be negative to an extent if it is to be
helpful in improving performance. Much of the feedback that instructors
give on assignments is to specifically point out the shortcomings of a
student’s work and motivate the student toward improvement. Such
feedback is intended to be received as ‘constructive criticism.” However,
although students may say they value feedback in general, when it is
about their own performance and by extension themselves, the impact on
self-esteem may provoke a negative reaction.

Positive feedback tells you what you are doing right or what
works. If you know that, you can do more of it. It is true that you won’t
improve as much if you only get positive feedback. You also need to
know what isn’t working or could be done more effectively.

Positive feedback, however, can increase the likelihood that
students will return to or persist in an activity and self-report higher
interest in the activity, (Deci et al, 1999).
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For the low self-efficacious students, positive feedback about
initial success may confirm that they have deficiencies that need to be
remedied, which can lead to a variety of reactions. One reaction may be
further engagement to remedy these “deficiencies” to reach a passable
level of performance, which would afford protection against failure.
Alternatively, these students may avoid tasks and feedback following
initial success, because such success signifies that they have already
reached an adequate level of performance, and further tests merely run the
risk of disconfirming the (sometimes hard gained) favorable outcome.

3. Research Methodology:

This part introduces the quantitative and qualitative methods that
were used in order to collect data to find the appropriate answers for the
research problems. It includes the subjects, instruments and data
collection procedures used for that purpose.

3.1 The Subjects:

The participants of this study were 10 teachers and 20 students in
English department at Al-Mergib University. The teachers were 4 males
and 6 females with different level of experience according to their age.
The students' age was between 18 and 20 from second year. They were 12
females and 8 males
3.2 Instruments:

1. Questionnaire: The teachers were asked to answer questionnaire
questions, these questions determined the important role of teachers'
feedback, how it can help their students to be more active in their
learning, and how they can learn from their mistakes to achieve better
understanding of their subjects.

2. Interviews: there were personal interviews that involved different types
of questions. It was conducted with the 20 students.

The interviews in collecting data helped to gain deeper insights
since it allowed for adaptability in questioning as it reflected the personal
side of the participants. So they were asked about their teachers' feedback
in general, its effect on them, and how they react to it, and so many
questions. Furthermore, the interview data complemented and expanded
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on the questionnaire data as it enabled the researchers to get follow-up
information in the case of ambiguous and incomplete responses in the
questionnaire.

3.3 Data collection procedures:

The questionnaire included both open-ended question; including
essay questions where the teachers can answer freely in expressing their
opinions, also closed-ended questions were there to investigate the degree
of agreement of the teachers' about certain conceptions regarding
feedback in general.

The interviews were audio recorded, each interview involved a list
of open-ended questions addressing issues that were related to feedback,
and how it affects their learning and performance. The interviewer asked
additional questions from her side when further information was emerged
in the course of the interview, since the subjects had the complete right to
participate.

4 Data Analysis & Discussions:

Through two methodologies; a questionnaire for the teachers, as
well as a number of interviews with many students, a suitable answers for
the research questions were found.

Research questions answers:
1-What is the effectiveness of teachers’ feedback on students’
learning and achievements?

About 90% of the teachers agreed that positive feedback has a
great influence, it improves students' performance inside classroom since
it motivates them to learn and achieve more .In addition to that positive
feedback increases the rate of reactions of the students in the class,
because students will be more confident, and try to get the best feedback
since its compete effect among the students when they will work harder in
order to get the praise from their teachers.

Moreover, they agreed bout the concept that says negative
feedback has both negative and positive impact on student learning and
achievement. Positively, negative feedback identifies the students'
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mistakes ,errors, and misbehaviors which will help them to avoid
repeating the same mistakes over and over again. Negatively, it frustrates
students and makes them become less confident about their performance,
therefore students will be passive and afraid to interact inside the
classroom.

One the other hand, bout 10% of the teachers disagreed with that
as they think some students do not need the guidance of the teachers that
is because if feedback is provided wrongly, it makes the students upset,
frustrated, and unsatisfied about their performance. Negative feedback
destroys the confident of the students which influences negatively on their
reflections.

From what was mentioned above, we can conclude that feedback
has the integral role in the process of learning.
2-How do students react to the feedback that provided by their
teachers?

60% of the students in Al Mergib University react positively for
feedback when it is a kind of praise, they become happy and proud,
especially if that happens in front of the whole class where they are
competing with each other. 10% of the students find that negative
feedback is really helpful, they accept it positively and try to improve
their level and be better by working harder and trying to develop
themselves, while 30 % of them find negative feedback as not helpful and
effects their learning and achievement negatively, as they will not try to
interact in the class in order to avoid the criticism from their teachers in
front of their collogues in the class. So, students react to the feedback
differently according to the type of feedback itself
3-What are the factors that might influence the students’ reactions to
teachers' feedback?

The main factor is the teacher who delivers the feedback, since
some students welcome praise and do not welcome constructive criticism.
The teacher must be able enough to learn the students how to make use of
his feedback, by clarifying the real nature of it as a kind of
encouragements for good students, and correcting errors for the weak
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ones, who must consider teachers' feedback as a starting point for trying
over and over again.

In addition to the teacher factor, the kind of feedback is another
factor that might affect the learners' reactions to their teachers' feedback,
because whether feedback is oral or written is different, since students
find oral feedback is more powerful than the written one which will in
turn affects their reactions, performance and achievements a lot.

Moreover, time and how feedback is provided are very important,
especially in correcting errors. Teachers must be able to know the suitable
time for giving the required feedback, as well as the suitable techniques
that can be used, as it has a great effect on the students' learning positively
or negatively.

In addition to that, there are other factors that appear to have
influenced student reactions to teacher feedback include the instructional
context, such as the personality of the teacher , pedagogical approach, and
activities, and student factors, such as student expectations, proficiency,
and motivation. These factors are seen to be in an intricate relationship
with one another, as it is hard to single out one factor as the main source
of influence.

5 The Findings of the Study:

After collecting data from its subjects, we obtained the following
findings and conclusions about feedback and its vital impact on the
learners and on the learning process in general.

Good feedback contains information that a student can use, which
means that the student has to be able to hear and understand it. Students
can’t hear something that’s beyond their comprehension; nor can they
hear something if they are not listening or are feeling like it would be
useless to listen. Because students’ feelings of control and self-efficacy
are involved, even well-intentioned feedback can be very destructive. Not
all studies about feedback show positive effects. The nature of feedback
and the context in which it is given matter a great deal.

This study proves the following findings:
1-Feedback has a great impact on students' performance inside classroom,
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it:
-Facilitates the development of self-assessment (reflection) in learning.
-Encourages teacher and peer dialogue around learning.
-Helps clarify what good performance is.
-Provides opportunities to close the gap between current and desired
performance.
-Encourages positive motivational beliefs, and self-esteem.
-Effects on the students' interactions whether in increasing their confident
which is positive feedback, or in decreasing confident which is negative
feedback.
2-This study affirms that students do need teacher guidance which points
out for revision their strengths and weaknesses.
3-Feedback allows for a level of individualized attention and one to one
communication that is rarely possible in the day-to-day operations of a
class, and it plays an important role in motivating and encouraging
students.
4-Feedback type is quite useful. This may be best used in conjunction
with other types of feedback to provide learners with information about
what is well done (praise), what needs to be done (criticism) and how it
can be done (advice).
5-Positive feedback makes the students happy, satisfy about their
performance, and it encourages the students to interact more, being more
active. Also positive feedback motivates them to do their best in order to
get the best feedback, since the students find positive feedback is
competed among each other.
6-Negative feedback makes the students upset, frustrated, and unsatisfied
about their performance. In addition it decreases their motivation to
interact inside classroom and become passive, because they get afraid of
the provided corrective feedback by the teachers. Negative feedback
destroys the confident of the students which influences negatively on their
reflections.

As a result, students appreciate teachers' feedback and attempt to
make use of it for revising and improving themselves.
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6 Recommendations:

On the basis of the findings that were obtained from this research
many recommendations can be given for the educational system, the
teachers, and the students who play the main role in learning processes.
-Educational system in Libya should raise the awareness of feedback
among the teachers by doing training courses about feedback, because
most of the teachers do not have an educational qualification.

-Teachers should be aware that learners at that age are too sensitive that
any word may has a great influence on their learning and achievement,
also it can whether to improve or disprove their performance inside
classroom, So teachers should be careful while they are providing
feedback, and they should balance the provided feedback, teachers should
know when they praise and encourage the students, in contrast they
should also know when they correct errors and punish them

-Learners also should be helpful with their students to achieve their aims
in learning, and they have to accept negative feedback positively in order
to learn from their mistakes because without mistakes they will never
learn.

7 Summary and Conclusion:

Feedback should be part of a classroom assessment environment
in which students see constructive criticism as a good thing and
understand that learning cannot occur without practice. If part of the
classroom culture is to always “get things right,” then if something needs
improvement, it’s “wrong.” If, instead, the classroom culture values
finding and using suggestions for improvement, students will be able to
use feedback, plan and execute steps for improvement, and in the long run
reach further than they could if they were stuck with assignments on
which they could already get an A without any new learning. It is not fair
to students to present them with feedback and no opportunities to use it. It
is not fair to students to present them with what seems like constructive
criticism and then use it against them in a grade or final evaluation.

Feedback is an essential part of education and training programs
that helps learners to be involved in all areas of their training, points out
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areas for improvement and actions to be taken to improve the
performance.

It is clear by this study that feedback has a great impact on
students learning and achievement in its both kinds positive and negative.
Also this study showed that students face difficulties with accepting
negative feedback and they do not comprehend it well. The data was
collected by two methods which are teachers' questionnaire, students'
interviews, and through these methods the researchers gained the required
data to be analyzed in detail on the light of the answers of the subjects.

Further research could investigate the reasons behind the
unaccepting of corrective feedback by the students, and how teachers can
vary their feedback according to students needs to maximize the benefits
of feedback.
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Appendix A
Teachers' Questionnaire

Teachers' Questionnaire about the effect of feedback on the learners
Q1-What is the role of feedback in teaching whether it is positive or
negative?

3-What are the strategies that you use in correcting errors taking in
consideration the effect of your feedback on your students?

4-What kind of improvement in the students' learning that you noticed
after providing them with your feedback?

Q5: What do you think about the following:
1-Teacher's feedback is helpful to students in their learning and
achievements.

1-Agree 2-Disagree
2-Positive feedback has a great effect on students.

1-Agree 2-Disagree
3-Students get very upset to negative feedback that effect on their
learning.

1-Agree 2-Disagree
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4-Most of teachers don't use feedback properly.

1-Agree 2-Disagree
5-Students make use of the teachers' feedback.

1-Agree 2-Disagree
6-Students find feedback very useful and compete with each other on
getting the best feedback. 1-Agree 2-Disagree
7-Students do not comprehend feedback well.

1-Agree 2-Disagree
8-Teachers need to learn more about feedback and how to give it
properly.

1-Agree 2-Disagree
9-Students learn over time to adjust their attitude and take feedbacks
more positively. 1-Agree 2-Disagree
10-Feedback is related to clear, specific and challenging goals for the
students.

1-Agree 2-Disagree

Appendix B
Students' Interview

Here are the interview questions:

1-What do you know about feedback?

2-What was your first impression about your teacher’s feedback? How did you
react to it?

3-Do you think that feedback has an important role in your learning process?
(Yes-No).

4. Do you give interest or attention to your teachers' feedback? (Yes-No).

5. How can you make use of your teachers' feedback weather it is positive or
negative?

6. How feedback helps you in your learning?
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