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 ىيئة التحريــــــر
 رئيسػان   ي سالـ جمعةد. عم -
 عضػكان   د. أنكر عمر أبكشينة  -
 عضػكان  د. أحمد مريحيؿ حريبش  -

 ػػػػػػػػػػػػػػػػػػػػػػػػػػػػػػػػػػػػػػػػػػػػػػػػػػػػػػػػػػػػ
المجمة عممية ثقافية محكمة نصؼ سنكية تصدر عف جامعة المرقب /كمية    

ديمية المعنية بالمشكلبت الآداب الخمس، كتنشر بيا البحكث كالدراسات الأكا
 كالقضايا المجتمعية المعاصرة في مختمؼ تخصصات العمكـ الانسانية. 

صحابيا فقط، كافة الآراء كالأفكار كالكتابات التي كردت في ىذا العدد تعبر عف آراء أ -
 ية مسؤلية اتجاىيا. أة م ىيئة تحرير المجمة كلا تتحمؿ المجمأكلا تعكس بالضركرة ر 

 يع المراسلات إلى العنوان الآتي:تُوجّو جم

 ىيئة تحرير مجمة العموم الانسانية  

 مكتب المجمة بكمية الآداب الخمس جامعة المرقب 

 ( 40770الخمس /ليبيا ص.ب )

 د. عمى( 00218924120663ىاتف )

 د. انور(  00218926308360أو ) -د .احمد( 00218926724967)  

                   journal.alkhomes@gmail.com البريد الالكتروني:

 journal.alkhomes@gmail.com        : عمى الفيس بوك صفحة المجمة 

mailto:journal.alkhomes@gmail.com
mailto:journal.alkhomes@gmail.com
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 قواعد ومعايير النشر

تيتـ المجمة بنشر الدراسات كالبحكث الأصيمة التي تتسـ بكضكح المنيجية كدقة -
التكثيؽ في حقكؿ الدراسات المتخصصة في المغة العربية كالانجميزية كالدراسات 

سفة كعمـ الاجتماع كالتربية كعمـ الاسلبمية كالشعر كالأدب كالتاريخ كالجغرافيا كالفم
 النفس كما يتصؿ بيا مف حقكؿ المعرفة.

ترحب المجمة بنشر التقارير عف المؤتمرات كالندكات العممية المقامة داخؿ -
 الجامعة عمى أف لا يزيد عدد الصفحات عف خمس صفحات مطبكعة.

بالعمكـ نشر البحكث كالنصكص المحققة كالمترجمة كمراجعات الكتب المتعمقة -
الإنسانية كالاجتماعية كنشر البحكث كالدراسات العممية النقدية اليادفة إلى تقدـ 

 المعرفة العممية كالإنسانية.

ترحب المجمة بعركض الكتب عمى ألا يتجاكز تاريخ إصدارىا ثلبثة أعكاـ كلا -
يزيد حجـ العرض عف صفحتيف مطبكعتيف كأف يذكر الباحث في عرضو 

عدد -مكاف كتاريخ النشر -عنكاف الكتاب -ية )اسـ المؤلؼ كاملبن المعمكمات التال
تكتب البيانات السالفة  -نبذة مختصرة عف مضمكنو -اسـ الناشر-صفحات الكتاب

 الذكر بمغة الكتاب(.

 ضوابط عامة لممجمة

ػػػػ يجب أف يتسـ البحث بالأسمكب العممي النزيو اليادؼ كيحتكل عمى مقكمات 
 لعممية في اعداد البحكث.كمعايير المنيجية ا

ييشترط في البحكث المقدمة لممجمة أف تككف أصيمة كلـ يسبؽ أف نشرت أك  -
قدمت لمنشر في مجمة أخرل أك أية جية ناشرة اخرة. كأف  يتعيد الباحث بذلؾ 
خطيا عند تقديـ البحث، كتقديـ إقراران بأنو سيمتزـ بكافة الشركط كالضكابط المقررة 
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 –أنو لا يجكز يككف البحث فصلب أك جزءان مف رسالة )ماجستير في المجمة، كما 
 دكتكراه( منشكرة، أك كتاب منشكر.

ػػػػػػ لغة المجمة ىي العربية كيمكف أف تقبؿ بحكثا بالإنجميزية أك بأية لغة أخرل،  
 بعد مكافقة ىيئة التحرير.ػػػػ

تيا نيائية، كتبمغ تحتفظ ىيئة التحرير بحقيا في عدـ نشر أم بحث كتيعدُّ قرارا -
الباحث باعتذارىا فقط اذا لـ يتقرر نشر البحث، كيصبح البحث بعد قبكلو حقا 

 محفكظا لممجمة كلا يجكز النقؿ منو إلا بإشارة إلى المجمة.

لا يحؽ لمباحث إعادة نشر بحثو في أية مجمة عممية أخرل بعد نشره في مجمة -
 قيبؿى لمنشر أـ لـ يقبؿ.الكمية ، كما لا يحؽ لو طمب استرجاعو سكاء 

تخضع جميع الدراسات كالبحكث كالمقالات الكاردة إلى المجمة لمفحص العممي، -
بعرضيا عمى ميحكّْميف مختصيف ) محكـ كاحد لكؿ بحث( تختارىـ ىيئة التحرير 
عمى نحك سرم لتقدير مدل صلبحية البحث لمنشر، كيمكف اف يرسؿ الى محكـ 

 لتحرير.اخر كذلؾ حسب تقدير ىيئة ا

يبدم المقيـ رأيو في مدل صلبحية البحث لمنشر في تقرير مستقؿ مدعمان  -
بالمبررات عمى أف لا تتأخر نتائج التقييـ عف شير مف تاريخ إرساؿ البحث إليو، 

 كيرسؿ قرار المحكميف النيائي لمباحث كيككف القرار إما:

 قبول البحث دون تعديلات. *

عا*  دة عرضو عمى المحكم.قبول البحث بعد تعديلات وا 

 رفض البحث.*

تقكـ ىيئة تحرير المجمة بإخطار الباحثيف بآراء المحكميف كمقترحاتيـ إذ كاف -
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المقاؿ أك البحث في حاؿ يسمح بالتعديؿ كالتصحيح، كفي حالة كجكد تعديلبت 
طمبيا المقيـ كبعد مكافقة الييئة عمى قبكؿ البحث لمنشر قبكلان مشركطان بإجراء 

ت يطمب مف الباحث الأخذ بالتعديلبت في فترة لا تتجاكز أسبكعيف مف التعديلب
تاريخ استلبمو لمبحث، كيقدـ تقريران يبيف فيو رده عمى المحكـ، ككيفية الأخذ 

 بالملبحظات كالتعديلبت المطمكبة.

ترسؿ البحكث المقبكلة لمنشر إلى المدقؽ المغكم كمف حؽ المدقؽ المغكم أف -
 تجاكز أخطاؤه المغكية الحد المقبكؿ.يرفض البحث الذم ت

تنشر البحكث كفؽ أسبقية كصكليا إلى المجمة مف المحكـ، عمى أف تككف  -
 مستكفية الشركط السالفة الذكر.

الباحث مسئكؿ بالكامؿ عف صحة النقؿ مف المراجع المستخدمة كما أف ىيئة -
 كث.تحرير المجمة غير مسئكلة عف أية سرقة عممية تتـ في ىذه البح

(  مختصرة قدر الإمكاف تتضمف الاسـ (cvترفؽ مع البحث السيرة عممية  -
الثلبثي لمباحث كدرجتو العممية كنخصصو الدقيؽ، كجامعتو ككميتو كقسمو، كأىـ 

 مؤلفاتو، كالبريد الالكتركني كالياتؼ ليسيؿ الاتصاؿ بو.

 ر.يخضع ترتيب البحكث في المجمة لمعايير فنية تراىا ىيئة التحري -

تقدـ البحكث الى مكتب المجمة الكائف بمقر الكمية، اك ترسؿ إلى بريد المجمة -
 الإلكتركني.

اذا تـ ارساؿ البحث عف طريؽ البريد الالكتركني اك صندكؽ البريد يتـ ابلبغ - 
 الباحث بكصكؿ بحثو كاستلبمو.

 يترتب عمى الباحث، في حالة سحبو لبحثو اك إبداء رغبتو في عدـ متابعة -
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 إجراءات التحكيـ كالنشر، دفع الرسكـ التي خصصت لممقيميف.

 شروط تفصيمية لمنشر في المجمة

عنكاف البحث: يكتب العنكاف بالمغتيف العربية كالإنجميزية. كيجب أف يككف -
العنكاف مختصرا قدر الإمكاف كيعبر عف ىدؼ البحث بكضكح كيتبع المنيجية 

 كأسمكب البحث العممي.العممية مف حيث الإحاطة كالاستقصاء 

يذكر الباحث عمى الصفحة الأكلى مف البحث اسمو كدرجتو العممية كالجامعة  -
 اك المؤسسة الأكاديمية التي يعمؿ بيا. 

 أف يككف البحث مصكغان بإحدل الطريقتيف الآتيتيف:_-

:البحكث الميدانية: يكرد الباحث مقدمة يبيف فييا طبيعة البحث كمبرراتو كمدل 1
جة إليو، ثـ يحدد مشكمة البحث، كيجب أف يتضمف البحث الكممات المفتاحية الحا

)مصطمحات البحث(، ثـ يعرض طريقة البحث كأدكاتو، ككيفية تحميؿ بياناتو، ثـ 
 يعرض نتائج البحث كمناقشتيا كالتكصيات المنبثقة عنيا، كأخيران قائمة المراجع.

دمة يميد فييا لمشكمة البحث مبينان :البحكث النظرية التحميمية: يكرد الباحث مق2
غنائيا بالجديد، ثـ يقسـ  فييا أىميتو كقيمتو في الإضافة إلى العمكـ كالمعارؼ كا 
العرض بعد ذلؾ إلى أقساـ عمى درجة مف الاستقلبؿ فيما بينيا، بحيث يعرض في 
كؿ منيا فكرة مستقمة ضمف إطار المكضكع الكمي ترتبط بما سبقيا كتميد لما 

 ثـ يختـ المكضكع بخلبصة شاممة لو، كأخيران يثبت قائمة المراجع. يمييا،

( A4يقدـ الباحث ثلبث نسخ كرقية مف البحث، كعمى كجو كاحد مف الكرقة)-
كاحدة منيا يكتب عمييا اسـ الباحث كدرجتو العممية، كالنسخ الأخرل تقدـ كيكتب 

ـ البرنامج ( باستخداCdعمييا عنكاف البحث فقط، كنسخة الكتركنية عمى)
 (.MS Wordالحاسكبي)
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صفحة بما في  30صفحة كلا تزيد عف 20يجب ألا تقؿ صفحات البحث عف  -
 ذلؾ صفحات الرسكـ كالأشكاؿ كالجداكؿ كقائمة المراجع .

( كممة 150يرفؽ مع البحث ممخصاف )بالمغة العربية كالانجميزية( في حدكد )-
في أعمى الصفحة عنكاف البحث  لكؿ منيما، كعمى كرقتيف منفصمتيف بحيث يكتب

 كلا يتجاكز الصفحة الكاحدة لكؿ ممخص.

 2.5سـ مف جية التجميد بينما تككف اليكامش الأخرل  3ييترؾ ىامش مقداره -
سـ، المسافة بيف الأسطر مسافة كنصؼ،  يككف نكع الخط المستخدـ في المتف 

Times New Roman 12  لمغة الانجميزية ك مسافة ك نصؼ بخط
Simplified Arabic 14 .للؤبحاث بالمغة العربية 

في حالة كجكد جداكؿ كأشكاؿ كصكر في البحث يكتب رقـ كعنكاف الجدكؿ أك -
الشكؿ كالصكرة في الأعمى بحيث يككف مكجزان لممحتكل كتكتب الحكاشي في 
الأسفؿ بشكؿ مختصر كما يشترط لتنظيـ الجداكؿ اتباع نظاـ الجداكؿ المعترؼ بو 

 .12الحاسكب كيككف الخط بحجـ  في جياز

يجب أف ترقـ الصفحات ترقيمان متسمسلبن بما في ذلؾ الجداكؿ كالأشكاؿ كالصكر -
 كالمكحات كقائمة المراجع .

 : طريقة التوثيق

رقاـ متسمسمة تكضع بيف قكسيف ييشار إلى المصادر كالمراجع في متف البحث بأ-
(، كيككف ثبكتيا في أسفؿ صفحات البحث، 3(، )2(، )1إلى الأعمى ىكذا: )

كتككف أرقاـ التكثيؽ متسمسمة مكضكعة بيف قكسيف في أسفؿ كؿ صفحة، فإذا 
( فإف الصفحة 6كانت أرقاـ التكثيؽ في الصفحة الأكلى مثلبن قد انتيت عند الرقـ )

 (. 1ـ )التالية ستبدأ بالرق

http://www.wise.edu.jo/index.php/2014-12-24-08-21-20
http://www.wise.edu.jo/index.php/2014-12-24-08-21-20
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 كيككف تكثيؽ المصادر كالمراجع عمى النحك الآتي:-

اكلا :الكتب المطبكعة: اسـ المؤلؼ ثـ لقبو، كاسـ الكتاب مكتكبا بالبنط الغامؽ، 
 -كاسـ المحقؽ أك المترجـ، كالطبعة، كالناشر، كمكاف النشػر، كسنتو، كرقـ المجمد 

بف بحر الجاحظ،  كالصفحة. مثاؿ: أبك عثماف عمرك -إف تعددت المجمدات
، مصطفى البابي الحمبي، 2الحيكاف. تحقيؽ كشرح: عبد السلبـ محمد ىاركف، ط

. كيشار إلى المصدر عند كركده مرة ثانية عمى 40،ص3ـ،ج1965القاىرة، 
 النحك الآتي: الجاحظ، الحيكاف، ج، ص.

امؽ، ثانيا: الكتب المخطكطة: اسـ المؤلؼ كلقبو، كاسـ الكتاب مكتكبا بالبنط الغ 
كاسـ المخطكط مكتكبا بالبنط الغامؽ، كمكاف المخطكط، كرقمو، كرقـ المكحة أك 
الصفحة. مثاؿ: شافع بف عمي الكناني، الفضؿ المأثكر مف سيرة السمطاف الممؾ 

(، كرقة 424المنصكر. مخطكط مكتبة البكدلياف باكسفكرد، مجمكعة مارش رقـ )
50. 

عنكاف المقالة مكضكعان بيف علبمتي تنصيص ثالثا: الدكريات: اسـ كاتب المقالة، 
"، كاسـ الدكرية مكتكبان بالبنط الغامؽ، رقـ المجمد كالعدد كالسنة، كرقـ الصفحة،   "

مدخؿ"، مجمة جامعة  -مثاؿ: جرار، صلبح: "عناية السيكطي بالتراث الأندلسي
ـ، 1995ى/ 1415القاىرة لمبحكث كالدراسات، المجمد العاشر، العدد الثاني، سنة 

 .179ص

تكتب الآيات القرآنية بيف قكسيف  -رابعا: الآيات القرآنية كالاحاديث النبكية:  
مع الإشارة إلى السكرة كرقـ الآية. كتثبت الأحاديث   مزىريف بالخط العثماني﴿ ﴾
 بعد تخريجيا مف مظانيا.» « النبكية بيف قكسيف مزدكجيف 

نفس الاسـ )اسـ الباحث( في عدديف ملبحظة: لا تكافؽ ىيئة التحرير عمى تكرار 
متتاليف كذلؾ لفتح المجاؿ اماـ جميع  اعضاء ىيئة التدريس لمنشر.



 16العذد                                         لوم الإنضانيت                                         هجلت الع

-          - 9 

 فيرس المحتويات
 الصفحة                          عنكاف البحث

 .التقريب في الفقو المالكي -1
 11.................................................................محمد سلبمة الغريإنيد.  
ف أشرعة الرجاء -2  .دلالة الأسماء العاممة عمؿ الفعؿ عمى الزمف داخؿ التركيب في ديكا 

 34..............................................................فاطمة عبد القادر مخمكؼد. 

 ةنشأة المدارس الدينية بمدينة طرابمس الغرب كنظميا الإدارية كالتعميمي -3

 65........................................../د.محمكد عبدالمجيد مجبرجماؿ أحمد المكبر .د

 .المؤسسات التعميمية في الإندلس خلبؿ القرنيف الرابع كالخامس اليجرييف -4
ف الأخضرد.   85.................................................................خيرية عمرا 
 امؿ المعرفي بيف المسإنيات كعمـ النفسالتك -5
 125.................................................................أحمد اليادم رشراش .د
 (ؽ.ـ 96-631التعميـ عند الإغريؽ كتأثيره عمى سكإف إقميـ قكرينائية ) -6
              133...............................................................عياد مصطفى اعبيميكةأ. 

 .أسمكب النفي كدلالاتو في شعر التميسي -7
 157..........................................عبد ا﵀ محمد الجعكي /د.محمد سالـ العابر. د
 .مكاقؼ كممارسات أطباء الطب العممي اتجاه الطب البديؿ.)دراسة ميدإنية( -8

 174..................................د. فػػػػػػػاطمة محمد أبك رأس  / بك القاسـد. سالـ مفتاح أ
لعاـ الدراسي خلبؿ االتكزيع المكإني لمدارس التعميـ الاساسي في منطقة بني كليد ككفاءتيا  -9

 .ـ2016-2017

 209.................................................................مصطفى غيث حسف د.



 16العذد                                         لوم الإنضانيت                                         هجلت الع

-          - 10 

 ."البنائية الكظيفية كتفسيرىا لمجريمة كالسمكؾ الإجرامي""دراسة سكسيكلكجية تحميمية" -10

 235..............................................د.سعاد ناجي الزريبي ./د.حسف عمي ميلبد

 .الصلبت الثقافية كالعممية بيف السكدإف الأكسط كدكؿ شماؿ أفريقيا -11
 250..........................................د. خالد محمد مرشإف /سيف الشريؼد. أحمد ح

 (ئتمإف في كاتسينا في القرف التاسع عشرالتجارة كالامكضكع ترجمة بعنكاف) -12
 275.................................................................مصطفى أحمد صقرد. 

 كالمكاطنة لدل تلبميذ التعميـ الأساسي بالمجتمع الميبي.تنمية قيـ الكلاء  -13

 307.................................................................مفتاح ميلبد اليديؼد. 
جامعة  -دراسة ميدإنية  –الجامعييف  الأساتذة نظر كجية الأكاديمية في ليبيا مف معكقات الحرية -14

 مصراتة 
 331...........................................................مصطفى الفتاحد.عفاؼ عبد 

 .مف كجية نظرىـ المشكلبت الأكاديمية لدل طمبة كمية الآداب زليتف -15

 357........................................د. ليمى محمد العارؼ/ د. فاطمة محمد الجحيدرم

 .قضاء في ظؿ المستجدات المعاصرةحكـ تقمد المرأة كظيفة ال -16
 387..................................................................د.عمراف محمد الدرباؽ

 .ني كأثره عمى استيلبؾ مياه الشرب بمدينة الخمساالنمك السك -17
 417............................................ أ. ليمي حسف الأبيض/ أنكر عمر أبكشينةد.
 .كاسبابيا دراسة تحميمية في جغرافية المياه، حجميا، الفجكة المائية في ليبيا. مؤشراتيا -18

 439............................................./ عمي منصكر سعد د.سالـ محمد أبكغميميشة
 (2006-1954السكاف الميبيف الأمييف في ليبيا كتكزيعيـ فيما بيف تعدادم ) -19

 459.........................................................البريداف..... عبدالسلبـ فائزة د.

20 The Impact of Teachers' feedback on Students' Learning and Achievements 

- Atidal Idriss AlJadi./ Iman Mohammed AlQwidhy…………………………………………477 



 16العذد                                         لوم الإنضانيت                                         هجلت الع

-          - 478 

The Impact of Teachers' feedback on Students' 

Learning and Achievements 

Prepared by: 

-Atidal Idriss AlJadi. 

-Iman Mohammed AlQwidhy. 

 ـــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ

Abstract 

This study investigates the reactions of students in AlKhums city 

to their teachers' feedback .It attempts to explore the effectiveness of 

teachers' feedback on students' learning and achievements, and how it 

influences their performance inside the classroom focusing particularly on 

the factors that might have influenced their reactions.  

Students' data from interviews, with teachers' data from a 

questionnaire, lead us to a clear results that say teachers' feedback has a 

great impact on students' learning and achievements; positively, and 

negatively. Students who had been provided with positive feedback like 

praise, or a reward feel more confident and happy about their 

performance, and that motivates them to achieve more, while those who 

had been provided with negative feedback as a punishment, feel upset and 

become less confident that affects their performance inside the classroom 

negatively. 

The study concludes that feedback has a huge impact on students' 

learning and achievements. Throughout this study, we recognized the 

importance of the suitable way for supplying both kinds of feedback; 

"positive and negative" by the teachers who must be aware of the effect of 

their feedback on their students' expectations and attitudes, as well as its 

effect on their achievements in general. 

1 Introduction  

1.1 Background: 
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Feedback can be defined as any form of response by a teacher to a 

student‟s performance, attitude or behavior. It is important to realize that 

feedback in not only an outcome of students' performance, but an 

essential part of the learning process. 

Feedback can be written or spoken and may even be gestural, 

indicating approval, encouragement or criticism demonstrates flaws in 

performance. To assist in understanding the purpose, effects, and types of 

feedback, it is useful to consider a continuum of instruction and feedback. 

At one end of the continuum is a clear distinction between providing 

instruction and providing feedback. 

However, when feedback is combined with more a correctional 

review, the feedback and instruction become intertwined until “the 

process itself takes on the forms of new instruction, rather than informing 

the student solely about correctness” (Kulhavy, 1977, p.212). To take on 

this instructional purpose, feedback needs to provide information 

specifically relating to the task or process of learning that fills a gap 

between what is understood and what is aimed to be understood (Sadler, 

1989), and it can do this in a number of different ways. These may be 

through affective processes, such as increased effort, motivation, or 

engagement. Alternatively, the gap may be reduced through a number of 

different cognitive processes, including restructuring understandings, 

confirming to students that they are correct or incorrect, indicating that 

more information is available or needed, pointing to directions students 

could pursue, and/or indicating alternative strategies to understand 

particular information.  

Winne and Butler (1994) provided an excellent summary in their 

claim that “feedback is information with which a learner can confirm, add 

to, overwrite, tune, or restructure information in memory, whether that 

information is domain knowledge, meta-cognitive knowledge, beliefs 

about self and tasks, or cognitive tactics and strategies” (p. 5740). 

 

1.2 The Significance of the Study: 

Feedback is not simply the correction of errors, awarding a 
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mark/grade or the writing of a single word comment, or a negative 

equivalent, neither is it editorial or grammatical corrections. So because 

of this integral effect of the feedback on the learners' performance this 

study is conducted as a try to: 

1-Investigate the impact of teachers‟ feedback on the students' learning 

and performance. 

2-Reduce the gap between the teachers' feedback and the students' 

performance in the classroom. 

3-Emphasize the instructional aspects of feedback and not only the 

correctional dimensions. 

4-Enhance students learning through effective formative feedback that 

can be used by teachers to motivate learning and achievements  

1.3 The Statement of the Problem: 

It is widely recognized that feedback is an important part of the 

learning cycle, but both students and teachers frequently express 

disappointment and frustration in relation to the conduct of the feedback 

process. Students may complain that feedback on assessment is unhelpful 

or unclear, and sometimes even demoralizing. Additionally, students 

sometimes report that they are not given guidance as to how to use 

feedback to improve subsequent performance. Even worse, students 

sometimes note that the feedback is provided too late to be of any use or 

relevance at all. For their part, teachers frequently comment that students 

are not interested in feedback comments and are only concerned with the 

mark. Furthermore, teachers express frustration that students do not 

incorporate feedback advice into subsequent tasks. In this study, we 

examine some of the issues associated with the correct use of feedback 

from both students and teachers, and provide some guidelines for 

effective practice that will affect the learners' learning and achievements.  

 

1.4 The Research Questions: 

This study tries to solve the following questions: 
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1-What is the effect of teachers’ feedback on students' learning and 

achievements? 

2-How do students react to the feedback that is provided by their 

teachers? 

3-What are the factors that might influence the students' reactions to the 

teachers' feedback? 

 

 

 

1.5 The Theoretical Framework:  

This study is based on a number of theories of second learning and 

language pedagogy about feedback and its important role in the learning 

process in general. In both behaviorist and cognitive theories of L2 

learning, feedback is seen as contributing to language learning. 

Furthermore, in structural and communicative approaches to language 

teaching, feedback is viewed as a means of fostering learner motivation 

and ensuring linguistic accuracy. This study was conducted in the field of 

second language acquisition and language pedagogy in order to examine a 

number of issues related to the impact of feedback on the learners and 

their performance. 

 

2 Literature Review: 

2.1 History of Feedback: 

The first studies and theories about feedback are almost 100 years 

old and arose out of the psychological perspective called behaviorism 

(Thorndike 1913). 

Positive feedback was considered “positive reinforcement,” and 

negative feedback was considered “punishment.” Both reinforcement and 

punishment affect learning; thus, feedback was theorized to be effective.  

2.2 Feedback Purposes: 

The main aim of feedback is to increase students' knowledge, 

skills, and understanding in some content area or general skill (e.g., 

Problem solving). 
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According to Black and William (1998), there are two main 

functions of feedback: directive and facilitative. Directive feedback tells 

the student what needs to be fixed or revised. Such feedback tends to be 

more specific than facilitative feedback, which provides comments and 

suggestions to help guide students in their own revision and 

conceptualization.  

In the process of learning a language, feedback of all kinds 

whether it is corrective, informative, spoken or written it is so important 

for the students in order to get positive improvement in the students' level. 

2.3 Why Feedback is Important? 

Feedback is equally vital in schooling and performs a variety of 

functions including recognizing, correcting, encouraging, challenging and 

improving student performance. Feedback also keeps students „on track‟ 

and is an aid to classroom management. Students know which teachers 

never check homework, mark books or monitor and assess their work in 

other ways. They also know those teachers who use empty praise to win 

favor and compliance. 

It should be noted that there is the potential for feedback to be 

negative, in that it can discourage student effort and achievement (Hattie 

& Timperley, 2007). The right balance needs to be struck between not 

wanting to hurt someone‟s feelings and destroying their confidence. 

While some people can be pushed to perform at a higher level, others 

need more encouragement and sympathetic handling. 

2.4 The Timing of Feedback: 

There has been much research on the timing of feedback, 

particularly contrasting immediate and delayed feedback. Most of this 

research has been accomplished without recognition of the various 

feedback levels. For example, immediate error correction during task 

acquisition can result in faster rates of acquisition, whereas immediate 

error correction during fluency building can detract from the learning of 

automaticity and the associated strategies of learning. Similarly, in their 

meta-analysis of 53 studies, Kulik and Kulik (1988) reported that at the 

task level (i.e., testing situations), some delay is beneficial (0.36), but at 
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the process level (i.e., engaging in processing classroom activities).  

Difficult items are more likely to involve greater degrees of 

processing about the task, and delayed feedback provides the opportunity 

to do this, whereas easy items do not require this processing and so delay 

is both unnecessary and undesirable. 

2.5 Manageable:  

One further consideration for the academic is how to keep the 

feedback process manageable. It takes time to mark and provide quality 

feedback. The balance between efficiency and effectiveness in marking 

and providing feedback is challenging. Race (2010) discussed balancing 

learning payoff and efficiency and his work in this area is well worth 

looking at. First review the assessments themselves to determine if they 

could be approached differently whilst still achieving the same purpose.  

2.6 The Effects of Positive and Negative Feedback: 

Feedback can be positive or negative. Positive feedback affirms 

that a learner response to an activity is correct. Negative feedback signals, 

in one way or another, that the learner‟s utterance lacks veracity or is 

linguistically deviant. In other words, it is corrective in intent. 

Feedback by nature must be negative to an extent if it is to be 

helpful in improving performance. Much of the feedback that instructors 

give on assignments is to specifically point out the shortcomings of a 

student‟s work and motivate the student toward improvement. Such 

feedback is intended to be received as „constructive criticism.‟ However, 

although students may say they value feedback in general, when it is 

about their own performance and by extension themselves, the impact on 

self-esteem may provoke a negative reaction.  

Positive feedback tells you what you are doing right or what 

works. If you know that, you can do more of it. It is true that you won‟t 

improve as much if you only get positive feedback. You also need to 

know what isn‟t working or could be done more effectively. 

Positive feedback, however, can increase the likelihood that 

students will return to or persist in an activity and self-report higher 

interest in the activity, (Deci et al, 1999). 
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For the low self-efficacious students, positive feedback about 

initial success may confirm that they have deficiencies that need to be 

remedied, which can lead to a variety of reactions. One reaction may be 

further engagement to remedy these “deficiencies” to reach a passable 

level of performance, which would afford protection against failure. 

Alternatively, these students may avoid tasks and feedback following 

initial success, because such success signifies that they have already 

reached an adequate level of performance, and further tests merely run the 

risk of disconfirming the (sometimes hard gained) favorable outcome. 

3. Research Methodology: 

This part introduces the quantitative and qualitative methods that 

were used in order to collect data to find the appropriate answers for the 

research problems. It includes the subjects, instruments and data 

collection procedures used for that purpose. 

3.1 The Subjects: 

The participants of this study were 10 teachers and 20 students in 

English department at Al-Mergib University. The teachers were 4 males 

and 6 females with different level of experience according to their age. 

The students' age was between 18 and 20 from second year. They were 12 

females and 8 males  

3.2 Instruments: 

1. Questionnaire: The teachers were asked to answer questionnaire 

questions, these questions determined the important role of teachers' 

feedback, how it can help their students to be more active in their 

learning, and how they can  learn from their mistakes to achieve better 

understanding of their subjects. 

2. Interviews: there were personal interviews that involved different types 

of questions. It was conducted with the 20 students. 

The interviews in collecting data helped to gain deeper insights 

since it allowed for adaptability in questioning as it reflected the personal 

side of the participants. So they were asked about their teachers' feedback 

in general, its effect on them, and how they react to it, and so many 

questions. Furthermore, the interview data complemented and expanded 
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on the questionnaire data as it enabled the researchers to get follow-up 

information in the case of ambiguous and incomplete responses in the 

questionnaire. 

3.3 Data collection procedures: 

The questionnaire included both open-ended question; including 

essay questions where the teachers can answer freely in expressing their 

opinions, also closed-ended questions were there to investigate the degree 

of agreement of the teachers' about certain conceptions regarding 

feedback in general. 

The interviews were audio recorded, each interview involved a list 

of open-ended questions addressing issues that were related to feedback, 

and how it affects their learning and performance. The interviewer asked 

additional questions from her side when further information was emerged 

in the course of the interview, since the subjects had the complete right to 

participate. 

4 Data Analysis & Discussions: 

Through two methodologies; a questionnaire for the teachers, as 

well as a number of interviews with many students, a suitable answers for 

the research questions were found. 

Research questions answers: 

1-What is the effectiveness of teachers’ feedback on students' 

learning and achievements? 

About 90% of the teachers agreed that positive feedback has a 

great influence, it improves students' performance inside classroom since 

it motivates them to learn and achieve more .In addition to that  positive 

feedback increases the rate of reactions of the students in the class,  

because students will be more confident, and try to get the best feedback 

since its compete effect among the students when they will work harder in 

order to get the praise from their teachers. 

Moreover, they agreed bout the concept that says negative 

feedback has both negative and positive impact on student learning and 

achievement. Positively, negative feedback identifies the students' 



 16العذد                                         لوم الإنضانيت                                         هجلت الع

-          - 486 

mistakes ,errors, and misbehaviors which will help them to avoid 

repeating the same mistakes over and over again. Negatively, it frustrates 

students and makes them become less confident about their performance, 

therefore students will be passive and afraid to interact inside the 

classroom. 

One the other hand, bout 10% of the teachers disagreed with that 

as they think some students do not need the guidance of the teachers that 

is because if feedback is provided wrongly, it makes the students upset, 

frustrated, and unsatisfied about their performance. Negative feedback 

destroys the confident of the students which influences negatively on their 

reflections. 

From what was mentioned above, we can conclude that feedback 

has the integral role in the process of learning. 

2-How do students react to the feedback that provided by their 

teachers? 

60% of the students in Al Mergib University react positively for 

feedback when it is a kind of praise, they become happy and proud, 

especially if that happens in front of the whole class where they are 

competing with each other. 10% of the students find that negative 

feedback is really helpful, they accept it positively and try to improve 

their level and be better by working harder and trying to develop 

themselves, while 30 % of them find negative feedback as not helpful and 

effects their learning and achievement negatively, as they will not try to 

interact in the class in order to avoid the criticism from their teachers in 

front of their collogues in the class. So, students react to the feedback 

differently according to the type of feedback itself  

3-What are the factors that might influence the students' reactions to 

teachers' feedback? 

The main factor is the teacher who delivers the feedback, since 

some students welcome praise and do not welcome constructive criticism. 

The teacher must be able enough to learn the students how to make use of 

his feedback, by clarifying the real nature of it as a kind of 

encouragements for good students, and correcting errors for the weak 



 16العذد                                         لوم الإنضانيت                                         هجلت الع

-          - 487 

ones, who must consider teachers' feedback as a starting point for trying 

over and over again.  

In addition to the teacher factor, the kind of feedback is another 

factor that might affect the learners' reactions to their teachers' feedback, 

because whether feedback is oral or written is different, since students 

find oral feedback is more powerful than the written one which will in 

turn affects their reactions, performance and achievements a lot. 

Moreover, time and how feedback is provided are very important, 

especially in correcting errors. Teachers must be able to know the suitable 

time for giving the required feedback, as well as the suitable techniques 

that can be used, as it has a great effect on the students' learning positively 

or negatively. 

In addition to that, there are other factors that appear to have 

influenced student reactions to teacher feedback include the instructional 

context, such as the personality of the teacher , pedagogical approach, and 

activities, and student factors, such as student expectations, proficiency, 

and motivation. These factors are seen to be in an intricate relationship 

with one another, as it is hard to single out one factor as the main source 

of influence. 

5 The Findings of the Study: 

After collecting data from its subjects, we obtained the following 

findings and conclusions about feedback and its vital impact on the 

learners and on the learning process in general. 

Good feedback contains information that a student can use, which 

means that the student has to be able to hear and understand it. Students 

can‟t hear something that‟s beyond their comprehension; nor can they 

hear something if they are not listening or are feeling like it would be 

useless to listen. Because students‟ feelings of control and self-efficacy 

are involved, even well-intentioned feedback can be very destructive. Not 

all studies about feedback show positive effects. The nature of feedback 

and the context in which it is given matter a great deal. 

This study proves the following findings: 

1-Feedback has a great impact on students' performance inside classroom, 
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it: 

-Facilitates the development of self-assessment (reflection) in learning. 

-Encourages teacher and peer dialogue around learning. 

-Helps clarify what good performance is. 

-Provides opportunities to close the gap between current and desired 

performance. 

-Encourages positive motivational beliefs, and self-esteem. 

-Effects on the students' interactions whether in increasing their confident 

which is positive feedback, or in decreasing confident which is negative 

feedback.  

2-This study affirms that students do need teacher guidance which points 

out for revision their strengths and weaknesses. 

3-Feedback allows for a level of individualized attention and one to one 

communication that is rarely possible in the day-to-day operations of a 

class, and it plays an important role in motivating and encouraging 

students. 

4-Feedback type is quite useful. This may be best used in conjunction 

with other types of feedback to provide learners with information about 

what is well done (praise), what needs to be done (criticism) and how it 

can be done (advice). 

5-Positive feedback makes the students happy, satisfy about their 

performance, and it encourages the students to interact more, being more 

active. Also positive feedback motivates them to do their best in order to 

get the best feedback, since the students find positive feedback is 

competed among each other. 

6-Negative feedback makes the students upset, frustrated, and unsatisfied 

about their performance. In addition it decreases their motivation to 

interact inside classroom and become passive, because they get afraid of 

the provided corrective feedback by the teachers. Negative feedback 

destroys the confident of the students which influences negatively on their 

reflections.   

As a result, students appreciate teachers' feedback and attempt to 

make use of it for revising and improving themselves. 
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6 Recommendations: 

On the basis of the findings that were obtained from this research 

many recommendations can be given for the educational system, the 

teachers, and the students who play the main role in learning processes. 

-Educational system in Libya should raise the awareness of feedback 

among the teachers by doing training courses about feedback, because 

most of the teachers do not have an educational qualification. 

-Teachers should be aware that learners at that age are too sensitive that 

any word may has a great influence on their learning and achievement, 

also it can whether to improve or disprove their performance inside 

classroom, So teachers should be careful while they are providing 

feedback, and they should balance the provided feedback, teachers should 

know when they praise and encourage the students, in contrast they 

should also know when they correct errors and punish them 

-Learners also should be helpful with their students to achieve their aims 

in learning, and they have to accept negative feedback positively in order 

to learn from their mistakes because without mistakes they will never 

learn. 

7 Summary and Conclusion: 

Feedback should be part of a classroom assessment environment 

in which students see constructive criticism as a good thing and 

understand that learning cannot occur without practice. If part of the 

classroom culture is to always “get things right,” then if something needs 

improvement, it‟s “wrong.” If, instead, the classroom culture values 

finding and using suggestions for improvement, students will be able to 

use feedback, plan and execute steps for improvement, and in the long run 

reach further than they could if they were stuck with assignments on 

which they could already get an A without any new learning. It is not fair 

to students to present them with feedback and no opportunities to use it. It 

is not fair to students to present them with what seems like constructive 

criticism and then use it against them in a grade or final evaluation. 

Feedback is an essential part of education and training programs 

that helps learners to be involved in all areas of their training, points out 
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areas for improvement and actions to be taken to improve the 

performance. 

It is clear by this study that feedback has a great impact on 

students learning and achievement in its both kinds positive and negative. 

Also this study showed that students face difficulties with accepting 

negative feedback and they do not comprehend it well. The data was 

collected by two methods which are teachers' questionnaire, students' 

interviews, and through these methods the researchers gained the required 

data to be analyzed in detail on the light of the answers of the subjects. 

Further research could investigate the reasons behind the 

unaccepting of corrective feedback by the students, and how teachers can 

vary their feedback according to students needs to maximize the benefits 

of feedback. 
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Appendix A 

Teachers' Questionnaire 

Teachers' Questionnaire about the effect of feedback on the learners  

Q1-What is the role of feedback in teaching whether it is positive or 

negative? 

……………………………………………………………………………

…………… 

Q2-How your students react with / to your feedback?  

……………………………………………………………………………

…………… 

3-What are the strategies that you use in correcting errors taking in 

consideration the effect of your feedback on your students? 

……………………………………………………………………………

……………  

4-What kind of improvement in the students' learning that you noticed 

after providing them with your feedback? 

……………………………………………………………………………

…………… 

Q5: What do you think about the following: 

1-Teacher's feedback is helpful to students in their learning and 

achievements. 

1-Agree    2-Disagree 

2-Positive feedback has a great effect on students. 

1-Agree    2-Disagree 

3-Students get very upset to negative feedback that effect on their 

learning. 

1-Agree    2-Disagree 
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4-Most of teachers don't use feedback properly. 

1-Agree    2-Disagree 

5-Students make use of the teachers' feedback. 

1-Agree    2-Disagree 

6-Students find feedback very useful and compete with each other on 

getting the best feedback.                                   1-Agree    2-Disagree 

7-Students do not comprehend feedback well. 

1-Agree    2-Disagree 

8-Teachers need to learn more about feedback and how to give it 

properly. 

1-Agree    2-Disagree 

9-Students learn over time to adjust their attitude and take feedbacks 

 more positively.                      1-Agree    2-Disagree 

10-Feedback is related to clear, specific and challenging goals for the 

students. 

    1-Agree    2-Disagree 

 

Appendix B 

Students' Interview 

Here are the interview questions: 

1-What do you know about feedback? 

2-What was your first impression about your teacher‟s feedback? How did you 

react to it? 

3-Do you think that feedback has an important role in your learning process? 

(Yes-No). 

4. Do you give interest or attention to your teachers' feedback? (Yes-No). 

5. How can you make use of your teachers' feedback weather it is positive or 

negative? 

6. How feedback helps you in your learning? 




