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 :ضوابط النشر 
ي 
ي البحوث العلمية المقدمة للنشر أن يراعى فيها ما يأبر

 
ط ف  :يشير

 .أصول البحث العلمي وقواعده   

ها أو كانت جزءا من رسال   .ة علمية ألا تكون المادة العلمية قد سبق نشر

 .يرفق بالبحث تزكية لغوية وفق أنموذج معد   

 .تعدل البحوث المقبولة وتصحح وفق ما يراه المحكمون  

ات   ي وضعتها المجلة من عدد الصفحات ، ونوع الخط ورقمه ، والفير
ام الباحث بالضوابط التر الير 

 .الزمنية الممنوحة للتعديل ، وما يستجد من ضوابط تضعها المجلة مستقبلا  
 : تنبيهات

ي تعديل البحث أو طلب تعديله أو رفضه  
 
 .للمجلة الحق ف

ي النشر لأولويات المجلة وسياستها  
 
 .يخضع البحث ف

 .البحوث المنشورة تعي  عن وجهة نظر أصحابها ، ولا تعي  عن وجهة نظر المجلة  
  

Information for authors 

1- Authors of the articles being accepted are required to respect the regulations and the rules 

of the scientific research. 

2- The research articles or manuscripts should be original and have not been published 

previously. Materials that are currently being considered by another journal or are a part of   

scientific dissertation are requested not to be submitted. 

3- The research articles should be approved by a linguistic reviewer. 

4- All research articles in the journal undergo rigorous peer review based on initial editor 

screening.  

5- All authors are requested to follow the regulations of publication in the template paper 

prepared by the editorial board of the journal. 

 

Attention 

1- The editor reserves the right to make any necessary changes in the papers, or request the 

author to do so, or reject the paper submitted. 

2- The research articles undergo to the policy of the editorial board regarding the priority of 

publication.    

3- The published articles represent only the authors' viewpoints.   

 

 

 

     



ويــتربــلة الــمج   
Journal of Educational 

ISSN: 2011- 421X 
Arcif Q3 

36.1معامل التأثير العربي   

22العدد   

 

http://tarbawej.elmergib.edu.ly                                                                                           462                                                                                                                                              
 

The challenges associated with distance education in Libyan universities during the 

COVID 19 pandemic: Empirical study 
 

Mohammed Abuojaylah Albarki
1
, Salem Msaoud Adrugi

2
, Tareg Abdusalam Elawaj

3
, 

Milad Mohamed Alhwat
4
 

 

Department of Computer. Faculty of Education. Elmergib University
1,2,3

 

Department of Data  Analysis & Computer. Faculty of Economic & Commerce. Elmergib 

University
4

Maalburki@Elmergib.edu.ly
1
, Salem.Adrugi@Elmergib.edu.ly

2
, taalawag@elmergib.edu.ly

3
, 

mmalhawat@elmergib.edu.ly
4
 

 

 

Abstract 

This study explored the challenges associated with distance education in Libyan universities 

during the COVID 19 pandemic from the students’ perspective. To identify such challenges, 

a survey was designed and used. It’s based on the five point Likert scale. Its validity and 

reliability were checked. The descriptive analytical approach was adopted. The purposive 

sampling method was used. Thus, 480 male and female students were chosenfrom four (4) 

universities in Libya.  The survey forms were passed by email to those students. 416 forms 

were filled and analysed. The response rate is 86.66%. SPSS Software and descriptive 

statistical methods were employed for carrying out data analysis. It was found that such 

challenges include: faculty members’ lack of knowledge about the learning needs of students, 

and the lack of security associated with online assessment.  Such challenges also include: the 

faculty members’ failure to use the right teaching strategies that fit with the nature of distance 

education. The researcher recommends conducting studies for exploring the training needs of 

faculty members in Libya. That shall improve the quality of distance education delivered 

during any future crisis   

Keywords: Challenges, distance education, Libya, COVID 19 pandemic, Libyan universities 
 

1. Introduction 

In December, 2019, the COVID 19 virus emerged in Wuhan, China. It’s suggested that this 

virus emerged in the Seafood Market in Wuhan. Hence, this virus is called the (China virus). 

It spread in all the countries later on and caused millions of deaths. Thus, it turned into a 

pandemic and global crisis (Shofoyeke and Shofoyeke, 2021). This virus affects the 

respiratory system in one’s body. It can move from one to another through inhalation. In 

terms of its symptoms, they include:  fever, fatigue, breathlessness, coughing, malaise, sore 

throat, and etc… They are deemed mild for the majority of people. It could threaten one’s 

life, especially for elders who suffer from comorbidities. The fatality rate of this respiratory 

virus ranges between (2% - 3%) (Singhal, 2020). 

Due to this pandemic, lock down measures was enforced in all countries. Thus, this pandemic 

affected people’s income and social lives. It affected all nations in various fields. Such fields 

include: the healthcare, industrial, economic, and educational fields. In terms of education, 

public and private schools and universities in all countries shifted from providing face to face 

education into providing distance education during the lock down period. This measure 

aimed at reducing the number of deaths and preventing the virus from spreading (Shofoyeke 

and Shofoyeke, 2021).  
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Distance education is one of the web-based teaching approaches (Al-Derbashi, 2017).  Such 

approaches include: the blended learning approach (Al-Derbashi and Abed, 2017). Distance 

education has many benefits. For instance, it enhancesthe learning outcomes and the 

computer skills of students (Amer, 2020). It positively affects the retention of information 

among students due to the use of attractive colours and multimedia. It facilitates the process 

of retention. It reduces the time that’s needed by students for learning due to the ability of 

accessing illustrative videos. It allows students and instructors to share files, and documents, 

carry out chats online, hold video meetings and send each other messages. It allows students 

to learn at their own pace, and gain access to the educational material at any time. It provides 

learners with learning experiences that are fun and enjoyable. Through distance education, 

games can be used in the teaching-learning process in order to reduce the stress associated 

with learning (Li and Lalani, 2020). It can be adopted through with employing social network 

(Alderbashi and Khadragy, 2018). 

Libya is one of the countries that delivered distance education to university and school 

students during the pandemic. Hence, the researcher suggests that it’s necessary to explore 

the challenges associated with this experience to improve the quality of education. Hence, 

this study explored the challenges associated with distance education in Libyan universities 

during the COVID 19 pandemic from the students’ perspective. 

2. Objectives 

- This study explored the extent of satisfaction of the students enrolled in Libyan 

universities with their experience in receiving distance education during the COVID 19 

pandemic.  

- This study explored the challenges associated with distance education in Libyan 

universities during the COVID 19 pandemic from the students’ perspective 

3. Questions 

This study explored the answers of the following questions 

Q.1 what is the extent of satisfaction of the students enrolled in Libyan universities with their 

experience in receiving distance education during the COVID 19 pandemic? 

Q.2 what are the challenges associated with distance education in Libyan universities during 

the COVID 19 pandemic from the students’ perspective? 

4. Significance of the study 

This study is significant due to the points below 

- This study offers knowledge to the leaders working at Libyan universities. This 

knowledge enables those leaders to address the challenges associated with distance education 

- This study provides researchers with an instrument to explore the challenges 

associated with distance education in various institutions 

5. Limits 

This study was conducted during the second semester of the academic year 2021/2022. It was 

conducted in four (4) universities in Libya. Those universities are: University of Tripoli, 

Elmergib University, University of Benghazi and Omar Al-Mukhtar University 

6. Definitions 

-The COVID 19 pandemic: (theoretical definition): It is a virus that emerged in December, 

2019, the COVID 19 virus emerged in Wuhan, China. Hence, this virus is called the (China 

virus). Thus, it turned into a pandemic and global crisis. It caused millions of deaths 

(Shofoyeke and Shofoyeke, 2021). It affects the respiratory system in one’s body. It can 

move from one to another through inhalation. In terms of its symptoms, they include:  fever, 

fatigue, breathlessness, coughing, malaise, sore throat, and etc… They are deemed mild for 
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the majority of people. It could threaten one’s life, especially for elders who suffer from 

comorbidities. The fatality rate of this respiratory virus ranges between (2% - 3%) (Singhal, 

2020). 

-Distance education: (theoretical definition): It may be defined as a mode of education in 

which the pupils and the instructors are separated spatially from each other and interact 

through the use of telecommunications systems. Through such systems, the pupils are usually 

provided with academic resourcesand materials (Schlosser and Simonson, 2009). 

-Distance education: (operational definition):  It refers to the process of teaching the students 

in Libyan universities online during the COVID 19 pandemic  

7. Theoretical framework 

7.1. Benefits of distance education 

The expression (distance education) is not a modern or recent concept.  In fact, it emerged for 

the first time during the early 1700s in Great Britain and America. During the early 1700s, 

academic materials, tests, assignments, notes and feedback were passed to students through 

the use of postal services. During the beginning of the 20
th

 century, mass communication 

(e.g. TV and radio channels) was used for providing students with distance education. Later 

on, during (1980 to 1990), pre-recorded videos in addition to cassette recordings were 

employed for providing students with distance education. Later one, specifically since early 

1990s, the web and computer devices have been increasingly utilized for providing distance 

education. Such utilization has been increasing because computer and internet are deemed 

easy to access and cheap (Harper et al., 2004). 

Distance education has many benefits. For instance, it is capable of developing students’ 

higher order thinking skills. It promotes collaboration among students and offers 

collaborative learning opportunities. It enhances the learning environment of students. It 

enhances the student-student interaction. It promotes much respect for the ones possessing a 

different opinion. It enhances the students’ ability to negotiate (Bradshaw and Hinton, 2004). 

Distance education improves students’ achievement in scientific courses (Abu Oqol, 2012). It 

is capable of meeting the educational needs of students of various categories. To illustrate 

more, it is capable of meeting the educational needs of the female students whose families 

don’t allow them to leave their house due to cultural beliefs. In addition, it is capable of 

meeting the educational needs of the ones incapable of reaching educational institutional due 

to living in remote areas. Thus, those categories of students can receive education online 

without having to use transportation nor pay much money for renting an apartment nearby the 

academic institution (Pant, 2014) 

Distance education is capable of meeting the educational needs of the students who are not 

capable of paying much cost to travel to get enrolled in an educational institution. It is 

capable of meeting the educational needs of the students having a disability. For instance, 

some students have physical or psychological disabilities that hinder them from leaving their 

home. Thus, they can receive education without leaving their house. They can also take tests 

and receive educational material and curricula while being at home (Pant, 2014). 

Distance education positively affects the quality level of the provided education. That is 

because students shall be capable of employing multimedia that include visual and auditory 

features. It allows instructorsto deliver the same lesson to numerous students at the same 

time. It allows students to share their notes with one another. That shall increase the 

knowledge possessed by students. It allows students to learn from one another. Distance 

education allows instructors to deliver feedback to students on every homework and 

assessment. That shall enable instructors to detect the weaknesses of every student and 
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address such weaknesses. Distance education allows instructors to identify the gaps existing 

in the skills and knowledge of every student (Keleş and Özel, 2016).  

Distance education allows students to access the material provided by the instructor while 

being at home or work. It spares students from spending long time in transportation to reach 

the education institution. It positively affects the interaction and communication between the 

instructor and his/her students and facilitates it. That’s because this education offers 

numerous tools for having online communication. Such tools include: video calls, messages, 

and chats.This education allows instructors to analyse the behaviour of each students and 

follow up the progress of each student and track it with saving files about it (Keleş and Özel, 

2016). It enhances students’ retention in computer science (Anunobi et al., 2016). It enhances 

students’ achievement in social studies (Kaur, 2016) 

7.2. Challenges associated with distance education: 

There are various challenges associated with distance education. For instance, distance 

education doesn’t contribute to developing students’ language skills. That is because 

developing such skills requires having face-to-face interaction in classroom/ lecture hall in 

order for the teacher to correct the student’s mistakes by the instructor (Al-Zboon, 2020). In 

addition, distance education may not be suitable for teaching scientific courses. Some 

instructors may not provide students with feedback regularly about their progress (Abu Obah, 

2020). Distance education may distract students while learning. That’s because students may 

get distracted with online advertisement and games. It’s because students may get distracted 

with having their family members near them while taking online lessons (Al-Ja’afrah, 2020) 

Other challenges include: the lack of development of the required IT infrastructure in many 

countries, especially in developing countries. That’s because the latter countries lack the 

required funds needed for developing the IT infrastructure. In addition, distance education 

doesn’t improve the social relationship between students and their colleagues. It doesn’t 

improve students’ communication skills. That is because this mode of education doesn’t 

involve face to face interaction. However, face to face interaction is essential to develop 

students in social and emotional aspects. Distance education increases the burdenenforced on 

teachers and tasks assigned to them. That is because teachers must create electronic 

worksheets and materials and pass them to students online (Al Qadi, 2021) 

Distance education isn’t suitable for teaching all types of courses. That is because some 

courses include practical aspects that must be taught through using face-to-face mode. In 

addition, distance education isn’t suitable for teaching students in all stages. That’s because 

students in the early grades don’t know how to read and write. Thus, those students should be 

taught through using the face-to-face mode.  In addition, some instructors having poor skills 

in teaching students online. In addition, teachers in many institutions aren’t provided with 

adequate training about the use of technology in education. That shall hinder them from 

delivering effective distance education (Al-Ayed, 2021) 

The challenges associated with this education include: having teachers who lack knowledge 

about the concepts related to technology. They include: having teachers who aren’t capable of 

making videos. They include: having teachers who don’t know how to use anti-virus 

programs and don’t take security into consideration when using the web (Zyoud, 2021). They 

8. Empirical studies 

Linjawi et al. (2018) investigated the perceptions of the students majoring in dentistry 

towards online learning in Saudi universities. They aimed to explore the readiness of those 

students towards receiving online education. 100 questionnaire forms were given to students. 

However, 72 forms were retrieved and analysed. It was found that the surveyed students are 
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motivated to receive online education. In addition, the poor English language skills of 

students hindered them from receiving such education effectively. The respondents have 

excellent computer skills. They have prior e-learning experiences. They show much readiness 

towards receiving online education. The poor institutional support affects the interests of 

students to receive online education.  

Dahadhah and Al-Hamoori (2020) explored the attitudes of students enrolled in public 

secondary schools towards in Jordan towards the online exams during the Coronavirus crisis. 

It aimed to explore the effect of such exams on the motivation of students’. A descriptive 

analytical approach was employed. The researchers chose a purposive sample which consists 

of 300 11th grade female and male students. Those chosen students were chosen from 10 

public secondary schools in Amman. A questionnaire was used. The instrument forms were 

passed to those students online. However, 292 forms were retrieved and analysed. SPSS 

program along with descriptive methods were used for data analysis. Several findings were 

reached. For instance, respondents have positive attitudes towards this kind of exams. In 

addition, such exams allow teachers to track the progress of students and enhance the 

problem solving skills of students.  They reduce the stress associated with assessment and 

allow the student to manage his/her time. In addition, they have a positive effect on the 

motivation of student to study and show the best achievement. They allow assessing students’ 

skills and reducing the costs of assessing students. They are objective. However, online 

exams don’t offer more security than the paper-based ones. They don’t allow the educators to 

determine the learning needs of every student. They can’t be used in all the courses.  

Atieh (2020) explored the perceptions of the students enrolled in Jordanian universities 

towards distance education during the COVID 19 pandemic. She targeted (tests & evaluation, 

educational process, collaboration and social influence). She used a survey. 159 survey forms 

were filled. 9 forms were excluded due to missing data. Thus, the sample includes 150 

university students. It was found that the attitudes of the chosen students are natural towards 

distance. There isn’t any significant difference between attitudes which can be attributed to 

the place of resident or gender. In terms of the educational process, distance education allows 

students to improve academic performance. It plays a moderate role in increasing the extent 

of doing homework by students and comprehending information (Atieh, 2020). 

In terms of evaluation and tests, students show neutral attitudes towards the fairness of online 

assessment. In terms of collaboration and social influence.  They show neutral attitudes 

towards the interaction between students and instructors in this mode. They show neutral 

attitudes towards the role of this mode in facilitating the exchange of information and 

expertise between instructors and students. They feel socially isolated when using the 

distance education mode. They believe that it’s difficult to create social relationship when 

using this mode. They also believe that there is a lack of human interaction when using this 

mode (Atieh, 2020). 

Alqiam (2021) explored the challenges faced by students in primary schools in Jordan in 

terms of learning math online during the COVID 19 pandemic. He used a descriptive 

analytical approach. He also employed a questionnaire. This instrument targets 

(psychological and educational challenges, assessment-related challenges and IT-related 

challenges).  The researcher used the purposive sampling method. The sampled involves 300 

6
th

 grade students. Those students were chosen from ten (10) primary schools located in 

Amman. The instrument forms were passed to the students online. 287 questionnaire forms 

were retrieved and analysed. It was found that 61%30 of the respondents have low 

satisfaction with their experience in learning math online during the pandemic. It was found 
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that the severity of the challenges facing the targeted students in learning math online is high. 

That applies to all the areas (separately and jointly) (Alqiam, 2021). 

In terms of educational challenges, they include: instructors’ lack of knowledge about the 

learning needs of students and instructors’ failure to take the individual differences between 

students into consideration.  They include: instructors’ failure to use the right teaching 

strategies which fit with the nature of the used teaching mode (i.e. the distance education 

mode). In terms of assessment challenges, they include: lack of feedback and the failure of 

online assessment to assess some skills and identifying the learning needs accurately of every 

student. They include: lack of the security and the reliability associated with online 

assessment (Alqiam, 2021). 

In terms of IT-related challenges, they include: low internet speed, internet disconnection, 

instructors’ poor IT skills, instructors’ failure to design e-material professionally, and the 

state’s poor IT infrastructure. They include: student’s poor IT skills and having students 

getting distracted while learning online. They include: difficulty of using the platform and 

facing problems of technical nature while using the platform. In terms of psychological 

challenge, they include: failure of online assessment and teaching to develop students in 

emotional areas. They include: the rise of students’ stress, frustration and anxiety levels and 

instructors’ lack of motivation.  They include: absence of psychological support and 

counselling services during the use of the online learning mode (Alqiam, 2021). 

9. Methodology  

9.1. Approach 

The descriptive analytical approach was used 

9.2. Data collection methods 

The following sources were used: 

-Primary data source: It’s represented in the survey 

-Secondary data sources: They include: books and research articles.  

9.3. Population and sample 

The population involves all the students enrolled in Libyan universities and received distance 

education during the COVID 19 pandemic. The purposive sampling method was used. Thus, 

480 male and female students were chosen from four (4) universities in Libya.  The survey 

forms were passed by email to those students. 416 forms were filled and analysed. The 

response rate is 86.66%. Data about the surveyed students are displayed in table (1) 

Table (1): Data about the surveyed students 

Variable Category Frequency Percentage 

Gender 
Male 165 39.66 

Female 259 62.25 

University 

University of Tripoli 97 23.31 

Al-Mergib University 109 26.20 

University of Benghazi 115 27.64 

Omar Al-Mukhtar University 95 22.83 

N=416 

9.4. Instrument 

A survey was designed and used. It’s based on the five point Likert scale. Its validity and 

reliability were checked. The survey consists from two parts. Part one collects data about 

students’ gender and university. Part two obtains data about the challenges associated with 

distance education in Libyan universities during the COVID 19 pandemic. It was drafted 
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based on the following references: Abu Obah (2020), Dahadhah and Al-Hamoori (2020), 

Alqiam (2021), Al-Ayed (2021), Zyoud (2021) and Atieh (2020). 

9.5. Validity 

To check the validity of the survey, the initial version was passed to three faculty members 

working in a Libyan university to assess the survey. Such assessment is based on language, 

clarity, relevancy to the study’s question and content. All the faculty members informed the 

researcher that the survey is clear, relevant to the study’s question and free from language-

related mistakes. However, a faculty members recommended adding two sentences to the 

paragraph preceding part one. Those sentences were added. Another faculty member 

recommended adding two items to the survey.  Those items are: (Some instructors didn’t use 

a variety of online assessment strategies) and (online assessment are not reliable). Thus, 

changes were made. 

 

9.6. Reliability 

The Cronbach alpha values are calculated for each area. They are displayed in the table 

shown below: 

Table (2): Cronbach alpha values for each area 

No. Area 
Cronbach 

alpha 

1.  Assessment-related challenges 0.86 

2.  Educational challenges 0.82 

3.  Challenges related to the IT field 0.75 

4.  Psychological challenges 0.70 

 Overall 0.78 

 

The overall value is 0.78. The latter value and the rest of the values in table (2) indicate that 

the survey is highly reliable for collecting data. That’s because the displayed values are 

greater than 0.70 as it’s claimed by Salehi &Farhang (2019) in their study. 

9.7. Analysis  

SPSS Software and descriptive statistical methods were employed for carrying out data 

analysis. The table below shows the criteria adopted for classifying the means of responses 

Table (3): The criteria adopted for classifying the means of responses 

Range Level Attitude 

2.33 or less Low Negative 

2.34-3.66 Moderate Neutral 

3.67 or more High Positive 

*Source: (Alderbashi, 2021) 

  

Regarding the five point Likert scale, it consists from five (5) rating categories that are shown 

below. 

Table (4): The categories and scores of the five point Likert scale 

Category 
Strongly 

agree 
Agree Moderate Disagree 

Strongly 

disagree 

The score it represents 5 4 3 2 1 

*Source: (Al-Derbashi and Moussa, 2022) 
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10. Results and discussion 

10.1. First question:  

Q.1 What is the extent of satisfaction of the students enrolled in Libyan universities with their 

experience in receiving distance education during the COVID 19 pandemic? 

Percentages and frequencies are calculated to answer this question 

Table (5): Percentages and frequencies about the extent of satisfaction of the students 

enrolled in Libyan universities with their experience in receiving distance education during 

the COVID 19 pandemic 

Extent of satisfaction with with their experience in receiving 

distance education during the COVID 19 pandemic 
Frequencies Percentage 

High satisfaction 40 9.61 

Moderate satisfaction 317 76.20 

Low satisfaction 59 14.18 

N=416 

76.20% of the students show moderate satisfaction with with their experience in receiving 

distance education during the COVID 19 pandemic. 14.18% of the students show low 

satisfaction with with their experience in receiving distance education during the COVID 19 

pandemic. 9.61% of the students show high satisfaction with with their experience in 

receiving distance education during the COVID 19 pandemic.  

 

Thus, the majority of the surveyed students have moderate level of satisfaction with their 

experience in receiving distance education during the COVID 19 pandemic. That means that 

leaders and faculty members at Libyan universities must exert more effort to improve the 

quality of online education. It also means that decisions must be taken and reforms must be 

made to raise such quality. 

 

10.2. Second question: 

Q.2 What are the challenges associated with distance education in Libyan universities during 

the COVID 19 pandemic from the students’ perspective? 

To identify the severity of the types of the challenges, the means and standard deviations of 

the study’s areas are calculated and shown in table (6) 

Table (6): The means and standard deviations of the study’s areas 

No. Area Mean Std. Level Rank 

1 Assessment-related challenges 3.73 0.49 High 3 

2 Educational challenges 3.55 0.59 Moderate 4 

3 Challenges related to the IT field 4.12 0.42 High 2 

4 Psychological challenges 4.37 0.50 High 1 

 Overall 3.94 0.50 High  

Based on those values, the severity of the challenges associated with distance education in 

Libyan universities during the COVID 19 pandemic from the students’ perspective is high. 

That’s because the overall mean is 3.94.  The severity of the educational challenges is 

moderate, because the mean is 3.55. The severity of the assessment-related challenges, 

challenges related to the IT field and psychological challenges are high, because the means 

are 3.73, 4.12 and 4.37 respectively. 

Based on those values, measures must be taken to address the challenges associated with 

distance education in Libyan universities. For instance, counselling services and 
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psychological support must be provided to the students learning online during any crisis. In 

addition, more specialists in IT must be recruited in Libyan universities to address the 

technical problems faced by students during crisis. A system must be created for reporting 

such problems to the university management.  Furthermore, courses in the field of e-

assessment and e-learning must be given to instructors at Libyan universities to handle any 

crisis in the future effectively.  

The means and standard deviations of the statements in each area are shown below: 

Table (7): The means and standard deviations of the statements in each area 

No. Statement Mean Std. Level 

First Assessment-related challenges 

During the delivery of distance education during pandemic, 

1 
I wasn’t always provided with feedback by 

instructors to all the assignments I submitted 
4.97 0.25 High 

2 
The online assessments weren’t effective for 

assessing all my skills 
4.92 0.63 High 

3 
The online assessments didn’t allow instructors to 

identify my learning needs accurately 
4.86 0.17 High 

4 The online assessments didn’t offer much security 0.64 0.33 Low 

5 
I found that some instructors have poor skills and 

knowledge in terms of online assessment 
2.31 0.20 Low 

6 
Some instructors didn’t use a variety of online 

assessment strategies 
2.28 0.95 Low 

7 The scores in the online assessment were not reliable 4.90 0.84 High 

8 Online assessments were not suitable for all courses 4.97 0.56 High 

* Overall (Assessment-related challenges) 3.73 0.49 High 

Second Educational challenges 

During the delivery of distance education during pandemic, 

9 
I wasn’t provided with adequate attention by some 

instructors 
4.96 0.98 High 

10 Some instructors don’t reply to students’ inquires 4.91 0.57 High 

11 

Some instructors didn’t use the right instructional 

strategies that fit with the nature of the distance 

education mode 

1.56 0.84 Low 



ويــتربــلة الــمج   
Journal of Educational 

ISSN: 2011- 421X 
Arcif Q3 

36.1معامل التأثير العربي   

22العدد   

 

http://tarbawej.elmergib.edu.ly                                                                                           471                                                                                                                                              
 

12 

The individual differences between me and other 

students weren’t taken into consideration by some 

instructors 

1.47 0.36 Low 

13 
I found that some instructors lack knowledge about 

my learning needs while teaching 
4.88 0.24 High 

* Overall (Educational challenges) 3.55 0.59 Moderate 

Third Challenges related to the IT field 

During the delivery of distance education during pandemic, 

14 My internet connection was sometimes slow 3.64 0.11 Moderate 

15 I got distracted sometimes while taking the lessons 4.96 0.60 High 

16 
Some of my colleagues faced problems due to their 

poor IT skills 
4.81 0.43 High 

17 Some instructors show poor IT skills 1.98 0.17 Low 

18 
I had concerns about the security of my data while 

learning online 
4.94 0.39 High 

19 I faced technical problems while using the platforms 4.93 0.48 High 

20 I suffered from internet disconnections 3.62 0.79 Moderate 

* Overall (Challenges related to the IT field) 4.12 0.42 High 

Fourth Psychological challenges 

During the delivery of distance education during pandemic, 

21 My stress and anxiety levels rose 4.81 0.37 High 

22 
Psychological support was needed due the fears 

associated with the pandemic 
4.89 0.68 High 

23 Some instructors lacked the motivation to teach 2.30 0.92 Low 

24 I felt socially isolated sometimes 4.95 0.38 High 

25 I felt frustrated sometimes 4.90 0.17 High 

* Overall  (Psychological challenges) 4.37 0.50 High 

 

In terms of the assessment challenges, it was found that instructors don’t always provide 

students with feedback on the assignments, because the mean is 4.97. This result is consistent 

with the result reached by Abu Obah (2020).  It’s because some instructors receive numerous 

messages online which makes it hard to reply to all them.  It was found that online 

assessments weren’t effective for assessing all their skills because the mean is 4.92. This 

result is not consistent with the result reached by Dahadhah andAl-Hamoori (2020).  It’s 

because some skills requires assessment through practical assessment, such as: the decision 
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making, and planning skills and skills in handling emergencies. It was found that online 

assessments didn’t allow instructors to identify students’ learning needs accurately, because 

the mean is 4.86.It’s because some assessments must be carried out face to face, such as: 

assessment in terms of pronunciation. The latter result is consistent with the result reached by 

Dahadhah and Al-Hamoori (2020). 

It was found that the scores in the online assessment were not reliable because the mean is 

4.90. . This result is consistent with the result reached by Alqiam (2021). It’s because some 

students may cheat in online exams. It was found that online assessmentswere not suitable for 

all courses because the mean is 4.97. This result is consistent with the result reached by Al-

Ayed (2021). It is because some courses have much practical content that requires having 

face to face interaction in lecture hall. 

In terms of the educational challenges, it was found that students were not provided with 

adequate attention by some instructors. It’s because some instructors have a great load that 

hinders them from providing much attention to every student. It was found that some 

instructors don’t reply to students’ inquires, because the mean is 4.91.  It’s because some 

instructors received many inquires online which made it hard to reply to all of them. It was 

found that that some instructors lack knowledge about students’ learning needs while 

teaching, because the mean is 4.88. This result is consistent with the result reached Zyoud 

(2021). 

In terms of thechallenges related to the IT field, it was found that students’ internet 

connection was sometimes slow, because the mean is 3.64.It was found that students got 

distracted sometimes while taking the lessons because the mean is 4.96. It was found that 

some students faced problems due to their poor IT skills because the mean is 4.81. It was 

found that some students had concerns about the security of my data while learning online 

because the mean is 4.94. It was found that some students faced technical problems while 

using the platforms because the mean is 4.93. 

In terms of the psychological challenges, it was found that students’ stress and anxiety levels 

rose during the delivery of such education, because the mean is 4.81.This result is consistent 

with the result reached by Alqiam (2021). It’s because learning in isolation from the other 

students shall create a stressful learning environment. It was found that students felt socially 

isolated sometimes, because the mean is 4.95. This result is consistent with the result reached 

by Atieh (2020). The feelings of isolation can be attributed to the lack of direct interaction 

with the university staff, colleagues and instructors. It was found that students felt frustrated 

sometimes, because the mean is 4.90.  This result is consistent with the result reached by 

Alqiam (2021). It is attributed to the lack of face to face activities and chats. It was found that 

psychological support was needed due the fears associated with the pandemic, because the 

mean is 4.89 

11. Conclusion 

It was found that the majority of the surveyed students have moderate level of satisfaction 

with their experience in receiving distance education during the COVID 19 pandemic. In 

addition, the severity of the challenges associated with distance education in Libyan 

universities during the COVID 19 pandemic from the students’ perspective is high.  The 

severity of the educational challenges is moderate. As for the severity of the assessment-

related challenges, challenges related to the IT field and psychological challenges, they are 

high.  

Thus, measures must be taken to address the challenges associated with distance education in 

Libyan universities. For instance, counselling services and psychological support must be 
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provided to the students learning online during any crisis. In addition, more specialists in IT 

must be recruited in Libyan universities to address the technical problems faced by students 

during crisis. A system must be created for reporting such problems to the university 

management.  Furthermore, courses in the field of e-assessment and e-learning must be given 

to instructors at Libyan universities to handle any crisis in the future effectively.  

12. Recommendations 

The researcher recommends: 

- Developing plans in Libyan universities for the delivery of psychological support and 

counselling services during any future crisis  

- Providing instructors in Libyan universities with courses in the field of IT 

13. Recommendations for future research: 

The researcher recommends: 

- Conducting studies for exploring the training needs of faculty members in Libya. That shall 

improve the quality of distance education delivered during any future crisis in Libya  

- Conducting studies for exploring the challenges faced by students during the delivery of 

distance education during this pandemic in Libya   
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