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Abstract

This paper is devoted to investigate the attitudes of English language teachers and
students towards the impact of class size on the process of teaching /learning English as a
foreign language. The researchwas conducted at the department of English at the Faculty of
Education, Elmergib University. The aim of this study is to knowhow class size affects the
process of teaching and learning English as a foreign language and how teachers and students
view the relationship between class size and the teaching/learning process. The tool used for
data collection was a two forms questionnaire. One form for teachers and the other one for
students. The sample of the research consisted of 30 students enrolled at the English language
department and ten teachers from the same department. The findings of the study showed that
large classes have a negative effect on the teaching/learning process of English as a foreign
language. Additionally, both teachers and students have negative attitudes towards the
relationship between class size and the process of teaching/learning English.

1. Introduction

English language teaching and learning is not an easy process for both teachers and
learners. It needs much effort to be obtained. Several factors might affect English language
teaching and learning process. One of these factors is the number of students inside the
classroom or the class size. Class size is a topic that has been observed and tested for periods.
It does as far back as the early 1900s. It is a well-known concept in educational research.
Numerousinvestigators have documented its strong association with students’ academic
performance (Yusuf et al, 2016).

All over the research that has been conducted on class size in preceding and current
centuries, several different interpretations have been brought about. Research has struggled
with both advantages and disadvantages that follow the implement of large class sizes. It has
been supposed that large class sizes have negativeimpact on both learners and educators. Most
teachers think that it is difficult for them to be effective inside the classroom, because they are
enforced to devote more time controlling students than teaching them. Although some
researchers did not find any relationship between small classes and high student’s
performance, most of the investigations illustrate that when the number of students inside the
class is decreased; students’ achievement rises and is higher.

2. Significance of the Study

In spite of the great number of studies that conducted to examine the effect of class
size on students’ achievement, there was little research on teachers and students attitudes
towards the relationship between class size and the learning process in Libyan universities.
Furthermore, there is no idea whether or not the number of students in the classroom affects
the learning and teaching process. Therefore, the current research seeks to investigate English
language teachers’ and students’ opinions about the negative effect of large class size on the
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teaching/learning process. The results of this study will have important implications for
language learning and teaching.

3. Research Question
The studyseeks to answer the following research questions:
e How does class size affect the process ofteaching/learning English as a foreign
language?
e How do teachers and students view the relationship between class size and
teaching/learning process?

4. Literature Review
4.1. The Definition of Class Size

What does class size mean? Actually, the academic term class size is defined in
different ways in the educational research. It indicated to as the typical number of students in
a class, calculated by dividing the number of students enrolled by the number of classes. Class
size is often considered as the particular population of pupils in each class. It has been
normally defined as “the number of students for whom a teacher is primarily responsible
during a school year. The teacher may teach in a self-containedclassroom or provide
instruction in one subject” (Lewitt& Baker, 1997, p: 2).

According to Hanushek, (1999, p: 140),“class size is generally best defined in the
traditional elementary school grades, where a single teacher is responsible for a self-contained
classroom, and the definition gets progressively more problematical as the instructional
program becomes more complex”.Nevera and Greisamer (2011) state that situation is crucial
in deciding whether a class is small or large. They suppose that in private schools classes that
contain 10-15 students may be considered large whereas in public schools a class contains
more than 40 students is considered large. On the same topic, Hayes (1997) stated that it is
difficult to find a measureable definition of large classes. He supposed that the best size of
language class size must be less than 30, which provides learnerssuitable time to participate in
classroom activities. To decide the size of class whether it is large or not, there are several
factors to be taken in consideration such as location and purpose.

In reviewing most related literature, it is apparent that there is no obvious cut when a
class is large or not. “There can be no quantitative definition of what constitutes a ‘large
class’, as perceptions of this will vary from context to context” (Hayes, 1997, p: 4). As
Heever (2000) claims, large classes differ from one country to another. For instance, in Japan
classes contain from 40 to 50 learners are considered large, whereas in South Africa large
classes are the ones contain between 45 and 1009.

In the current research, small classes were defined as those with 20 or fewer students
per teacher, and large classes as those with 30 or more students per teacher.

4.2. The Challengeof Class Size

There is a noticeable argument among scholars about the effect of class size on the
teaching/learning process of English. The challenge is about the negative effect of large class
size on both teachers and students in English language classes. For instance, Pritchard (1999)
suggested that,in large classes teachers have nomore time, resources, and inspiration to
makeimproved lesson approaches with better levels of differences. Teachers are not able to
make a distinctionto individual students and distinguish individual student progress. In turn,
students cannot become more involvedfor this developed, modified learning environment.
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Furthermore, teacher’s spendgreat time on classroom controlling, which affects the
instructional time for all learners in the class. On the same topic, Biddle and Berliner (2002)
state that,as there isno more one-to-one communication in large classes, teachers
cannotdistinguish more information about each individual student. This prevents students
developtheir habits and thoughts. Additionally, teachers in large classes do not have higher
self-confidence and thereforethey are unable to create a more cooperative learning
atmosphere.

According to Ready (2008), the effectiveness of class size reduction is proven on the
impression that reducing the number of students in a classroom adapts the whole classroom
setting, creating a more advanced learning environment. Blatchford, et al (2011) conducted a
survey at both the primary and secondary school levels and discovered that in larger classes,
student communication with teachers decreased, which led to a lower level of student
involvement approving Pritchard’s theory.In addition, smaller classes improve student
achievement because instructors in small classes paymore attention to each individual learner.
Learners in small classes have the opportunity totake part in learning activities and develop
themselves. However, in large classes educatorscannot do most of these things (Resnick,
2003).

According to some English language teachers’ experiences, it seems that in large
classes teachers actually deal with controllingdifficulties, such as the high noise level that
exists, the need for using a loud voice is tiring, impossibility to attend to all students,
discipline problems, and difficulties giving back homework quickly after tests. In addition,
they deal with affective concerns that include, difficulty in learning students names,
establishing affective rapport with students, attending to weaker students, and assessing
student interests and moods.On the same topic,Pedder (2006) argues that class size
mightaffectthe progressesof classroom and learners’instruction. He believes that in smaller
classes, teachers can cover more syllabus and students can be more involved. These two
characteristics lead to increasing student achievement. Consequently, it is obvious that
smaller classes arebeneficialfor all learners in terms of individual, active attention from
teachers.

Class size is very important in the teaching-learning process especially in higher
education. Some scholars such as Arias and Walker (2004), Fischer and Grant (1983) claimed
that, to have a good influence on improving students 'presentation and achievement, public
universities require smaller classes in all courses. They also claimed that if the class size in
the college context is small, success is more likely. On the same topic, Horning (2007, p: 17)
supposes that large classes have harmful influences on professors in the university context;
because professors in large classes are unable to give their learners personalized care or
complete responses.According to Hornsby et al. (2013, p: 8) “In higher education, education
goals move beyond simple knowledge acquisition to promoting student engagement and
higher order cognitive functions — characteristics of deep learning. Here, class size does
matter and can affect the quality of student learning.”

To sum up, the investigations demonstrate that large classrooms offer a challenging
learning environment for both learners and teachers.The current study aims to investigate the
attitude of both English language teachers and learners towards the influence of class size on
the teaching/learning process of English. A case study at the Faculty of Education, El-mergib
University in Alkhoms.
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4.3. Related Studies

There are a number of studies that have been conducted to investigate the effects of class
size on the teaching/learning process. The following are some of these studies.

A study aimed to examine teachers’ attitudes and insights about teaching in large classes
conducted by Bahnashal (2013) at King Abdul-Aziz University, Saudi Arabia. The researcher
used a semi-structured interview with six Saudi English teachers from two public schools.
They have taught large classes for at least fifteen years at public schools. The results showed
that all participants find it difficult to teach large classes. Furthermore, the teachers observed
that despite of all attempts to measure students’ level, the consequences of their students were
insufficient.

Bamba (2012) conducted a study about the effective approaches to teaching large EFL
classes. She first studied the impacts of large classes on teachers and students,and thenshe
interviewed five Ivorian English teachers who teach large classes. The interview aimed to
realize theiropinions towards teaching large classes and the approaches they have applied to
improve effective teaching and learning. The outcomes of the interview indicated that large
classes form adifficulty to improve effective teaching and learning. They also demonstrated
that teachers play anessentialpart in including students in large classes by the method they use
and that encourages them to learn moreindependently inside and outside the classroom.

There is a study carried byBlatchfordet al (2002) to examine the relationship between
class size and student achievement, and whether or not the effect of class size actuallytake
place through the examination of student achievement. The consequencesshowed thatthe
increase of class size led to a decrease in learning levels. Additionally, theysaw that smaller
class sizes exposed a positive influence for some learners, speciallyfocusing on lacking
learners. The resultspreservedthe theory of smaller classesrefining learner’sachievement.

Another study conducted by Thaher (2005) in which he investigated the instructional,
emotional and social influences of large classes on EFL students at An-Najah National
University. A questionnaire and an interview with 230 non-English major EFL students were
used as a method for data collection. The results illustrated that, although it had negative
effects, large classes had some features of luminous on the emotional and social faces.

Furthermore, a study conducted by Yusuf, et al (2016) indicated that class size has a
straightimpact on students’ attitudes. They noticed that when class size is large, the
likelyinfluence is negative and vice versa. The students in small classroomsare found to
expose better learningattainment than students in large classroom. This outcome is similar to
thatgained by Blatchford et al. (2002).

5. Methodology
5.1 Participants

Two groups of respondents participated in the current research. The first group
contained ten specialized English language teachers with different teaching experiences who
have been chosen randomly from the English language department at the faculty of Education
- El-mergib University. The second group, on the other hand, consisted of thirty students
chosen randomly from English language department on the same faculty. They were mixed
males and females. They were from different grades and their ages were between twenty and
twenty-two.
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5.2 Instruments and Data Collection

As the current research seeks to investigate English language teachers’ and students’
opinions about the negative effect of large class size on the teaching/learning process of
English as a foreign language, aquantitative method was used as a tool for data collection.
The quantitative instrument used herewas a two forms questionnaire. One questionnaire
formwas given to group from the third and fourth year students studying at the English
language department at the Faculty of Education. Another questionnaire formwas givento ten
teachers working in the department of English at the Faculty of Education. Both
questionnaires used the Likert five-point scale of strongly agree, agree, neutral, disagree, and
strongly disagree.

5.3 Analysis and Discussion of Results
The table below illustrates the outcomes reduced to statistical data, obtained from the
response of the students on the questionnaire items.

Table 1: Students’ Responses on the Questionnaire.

Statement Strongly | agree | Neutral | disagree | Strongly
agree disagree

1. | prefer to study in large classes. 0% 20% 17% 46% 17%
2. In large classes, | feel relaxed 7% 17% 7% 46% 23%
because | know that the teacher will
not notice my absence.
3. Cheating in large classes is easier. 17% 53% 3% 10% 17%
4. More students mean more ideas and 13% 33% 20% 17% 17%
this environment helps me to learn
more.
5. Large classes give troublemakers the 17% 43% | 27% 13% 3%
chance to make troubles.
6. In large classes, | feel frustrated and 27% 43% 10% 17% 3%
this affects my motivation negatively.
7. | feel anonymous in a large class. 33% 37% 23% 7% 0%
8. | feel shy to participate in 26% 40% 20% 7% 7%
overcrowded classes.
9. The quality of instruction is lowered 37% 20% | 23% 17% 3%
with increasing class size.
10. Large classes limit the number of | 13% 34% | 23% 17% 13%
exercises given to students.
11. Teachers in large classes hardly | 10% 56% 7% 20% 7%
give immediate feedback.
12. My attitudes towards learning 23% 30% 20% 17% 10%
English are affected negatively by
large classes.

According to the information presented in the table above it seems that, the majority
of students (46% disagree and 17% strongly disagree) did not prefer to study in large class
size. It means that students favor to study in small classes rather than large ones.
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Approximately 43% of students reported that large classes give the chance to troublemakers
to make troubles inside the class, which is not good for other students and that may influence
their understanding. In addition, the vast majority of participants (53% agree and 17%
strongly agree) supposed that large classes give the chance to lower students to cheating and
this may affect the level of good students.

According to the respondents’ responses, it is clear that large classes are not preferred
because most students (43%) stated that they feel frustrated when studying in overcrowded
classes and that affect their motivation in a negative way. Additionally, most of the
participants (33% strongly agree and 37% agree) felt anonymous when studying in large
classes. This agrees with Hasan (2012) findings that large classes are challenging to both
teachers and students at the same time and students in a large class fell anonymous and
passive.As well as, many students reported that they feel shy to participate in most of the class
activities (26% and 40% respectively).

Surprisingly, the statistical data showed that some students preferred studying in large
classes, where33%of learners stated that if there were many students inside the class, there
would be more ideas and thoughts that make the learning environment suitable for learning
and educating. Furthermore, most students (46% and 23%) disagreed that large classes help
them to feel relaxed, as the teacher could not notice their absence.

Concerning the negative effect of large classes, some students (37%) reported that
there is a negative relationship between class size and the quality of instruction. They
believed that the quality of education is decreased as the class size increased. Furthermore,
many learners (34%) supposed that large class limits the number of exercises given to
students, and approximately 56% of them said that teachers in large classes could not provide
students with direct feedback easily. Additionally, many students (23% strongly agree and
agree 30%) reported that studying in large classes might have a negative effect on their
attitudes towards learning English.

Table 2 below demonstrates the percentage of the teachers’ responses reduced to
statistical data, obtained from their responses on the questionnaire items.

Table 2: Teachers’ Responses on the Questionnaire.

Statement Strongly | agree | Neutral | disagree | Strongly
agree disagree

1. | prefer to teach small class size. 80% 20% 0% 0% 0%
2. Smaller classes are easier to manage. 90% 10% 0% 0% 0%
3. Large classes affect the quality of 10% 70% 20% 0% 0%
teaching negatively.
4. The assessment of students learning 30% 60% 10% 0% 0%
is difficult in large classes.
5. Participation is negatively affected 0% 70% 10% 20% 0%
by large classes.
6. Large classes have a big effect on 10% 40% 40% 10% 0%
student achievement due to the lack of
engagement from students.
7. In large classes, there is a limited 10% 40% 40% 10% 0%
space. Therefore, it is difficult for the
teacher to move among students.
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8. In large classes teachers face 50% 40% 0% 10% 0%
problems in controlling the classroom.

9. Interaction framework and giving 80% 10% 10% 0% 0%
individual attention are easier in
smaller classes.

10. Oral exams and presentations are 30% 50% 10% 10% 0%
affected negatively in large classes.

11. In large classes, teachers cannot 10% 60% 30% 0% 0%
use more elaborated teaching methods.

12. Taking class size in consideration 80% 20% 0% 0% 0%
facilitates  the  teaching/learning/
process.

As can be seen in the above table, it is obvious that all teachers who participated in
this research preferred to teach small classes rather than large ones (80% strongly agree and
20% agree). The vast majority of them (90%) stated that as the size of the class was smaller, it
would be easier for them as teachers to manage it. Concerning the quality of education, most
teachers (70%) supposed that the crowded classes influence thequality of education presented
to students in a negative way. Additionally, about 60% of them assumed that evaluating the
students’ performance is a hard task in the crowded classes. Approximately 70% of the
participated teachers stated that large classes negatively affected students’ participation in the
class activities.

However, only 50% of the respondents said thatlarge classes have a big effect on
student achievement due to the lack of engagement from students. Whereas, the other 40% of
them were neutral and 10% disagreed. Concerning the teachers’ movement inside the
classroom, it appeared that not all teachers agree that large classes limit the teachers
movement among students and managing them (only 10% strongly agree and 40% agree),
where 40% of teachers supposed that there is no relationship between the class size and
teachers movement and that depends on the teachers ability and experience.Approximately
90% of the participated teachers (50% strongly agree and 40% agree) approved that in large
classes teachers encounter obstacles in controlling the classroom which has a negative effect
on both students and their teachers. This proves Englehart (2007) and Fan (2012) arguments
that in small class size, teachers need less time to control the classroom, which results in
developing the educational achievement

Concerning the interaction framework and individual attention, it could be seen that
the vast majority of participated teachers (80%) strongly agree that large classes affect the
interaction between the studentsand their teacher inside the classroom in a negative way. As
well as, they supposed that giving individualized attention is difficult in overcrowded classes.
Oral exams and presentations seemed to be negatively influenced by the number of students
inside the classroom, where many teachers (30% strongly agree and 50% agree) pointed out
that when there are many students inside the class, much time will be need for oral exams and
conducting presentations and that will be not available during the class time.

In addition, most of teachers (10% strongly agree and 60% agree) believed that large
classes might affect the teaching methods used inside the classroom, because in overcrowded
classes teachers cannot use more elaborated methods. According to Cooper and Robinson
(2000), class size harmfully influenced the methods used by teachers, and the increase of the
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class size leads to a decrease in the teachers’ ability to use more elaborate teaching methods,
where the traditional instruction tools which is teacher centered are the main
ones.Consequently, all of the respondent teachers (80% strongly agree and 20% agree) stated
that to facilitate and manage the teaching/leaning process of English, the number of students
in the class should be taken in consideration.
6 -Conclusion

To sum up, it is obvious from the results of the current research that large classes carry
a challenge for both teachers and students in terms of managing, teachingand comprehending
abilities. It seems that teachers consider classes as large when they face troubles dealing with
all students and giving an individual attention to each student. Therefore, the vast majority of
the participated teachers and students prefer teaching and studying in small classes rather than
large ones. It is also apparent that large classes can obstruct class interaction and can have
negative influence on classroom controlling. Consequently, as large classes have harmful
impact on the teaching/learning process of English as a foreign language, it can be
recommended that class size be reduced in order to treat andreduce the influence of
overcrowded classes. It is also noticeable in the responses of the respondents that large classes
require more consciousness and distinctive techniques to deal with.

References

Arias, J., & Walker, D. (2004). Additional Evidence on the Relationship between Class Size
and Student Performance. Journal of Economic Education, 4(3), 311-329

Bahanshal, D. A. (2013). The Effect of Large Classes on English Teaching and Learning in
Saudi Secondary Schools. English Language Teaching, 6(11), 49.

Bamba, M. (2012). Seeking Effective Approaches to Teaching Large EFL Classes in the Ivory
Coast (Doctoral dissertation, Indiana University of Pennsylvania).

Biddle, B. J., & Berliner, D. C. (2002). What Research Says about Small Classes and the
Pursuit of Better Schools? Education Policy Reports.

Blatchford, P., Goldstein, H., Martin, C., & Browne, W. (2002). A Study of Class Size Effects
in English School Reception Year Classes. British Educational Research Journal, 28(2),
169-185.

Cooper, J. L., & Robinson, P. (2000). The Argument for Making Large Classes Seem Small.
New Directions for Teaching and Learning, 2000(81), 5-16.

Englehart, J. M. (2007). The Centrality of Context in Learning from Further Class Size
Research. Educational Psychology Review, 19(4), 455-467

Fan, F. (2012). Class Size: Effects on Students' Academic Achievements and Some

Remedial Measures. Research in Education, 87(1), 95-98

Fischer, C. G., & Grant, G. E. (1983). Intellectual Levels in College Classrooms. In C. L.
Ellner, & C. P. Barnes (Eds.), Studies of College Teaching: Experimental Results.
Lexington, Mass.: D.C. Heath.

Hanushek, E. A. (1999). The Evidence on Class Size. In S. Mayer & P. Peterson
(Eds.),Earning and learning: How schools matter. Washington, DC: BrookingsInstitution
Press.

Hasan, M. F. (2012). Effective Teaching in Large Classes. Department of Educational and
Psychological Sciences, College of Education, University of Babylon.

Hayes, U. (1997). Helping Teachers to Cope with Large Classes. ELT Journal, 1, 31-38.

Heever, S. (2000). Strategies for Large Class Teaching (Doctoral Dissertation). Retrieved
January 12, 2017.

http://tarbawej.elmergib.edu.ly 171



Soyll dl=o

|

| o
/\ Journal of Educational 1.63 (=all Ll Jalaa
I ISSN: 2011- 421X 22 2=l

— Arcif Q3

Horning, A. (2007). The Definitive Article on Class Size. Journal of the Council of Writing
Program Administrators, 31(1-2), 11-34.

Hornsby, D. J.,, Osman, R., & De Matos-Ala, J. (2013). Large-class Pedagogy:
Interdisciplinary Perspectives for Quality Higher Education. African Sun Media.

Lewit, E. B., & Baker, L. S. (1997). Class Size. Financing School,7(3), 1-10.

Nevara, J., &Greisamer, M. (2011). Teaching to the Masses: Managing the Large Sized EFL
Class. Japan: Jossey-Bass Publisher.

Pedder, D. (2006). Are Small Classes Better? Understanding Relationships between Class
Size, Classroom Processes and Pupils' Learning. Oxford Review of Education, 32(2), 213-
234.

Pritchard, 1. (1999). Reducing Class Size. What Do We Know? Retrieved from

http://www.classsizematters.org/wpcontent/uploads/2012/11/ReducingClassSize.pdf

Ready, D. D. (2008). Class-size Reduction: Policy, Politics, and Implications for
Equity(Research Review No. 2). Retrieved from The Campaign for Educational Equity.

Resnick, L. (Ed.). (2003). Class Size: Counting kids Can Count. AmericanEducational
Research Association, 1(2), 1-4.

Thaher, M. (2005). TheEffects of Large Class on EFL Students at An-NajahNational
University. An-Najah University Journal for Research, 3, 1048-1080.

Yusuf, T. A; Onifade, C A.; and Bello, O S. (2016) "Impact of Class Size on Learning,
Behavioral and General Attitudesof Students in Secondary Schools in Abeokuta, Ogun
State Nigeria," Journal of Research Initiatives: Vol. 2: Iss. 1.

http://tarbawej.elmergib.edu.ly 172


http://www.classsizematters.org/wpcontent/

£

S9! Ao
Journal of Educational

1.63 ‘éﬁﬂﬂs‘w\ Jolao

ISSN: 2011- 421X 22 dul
Arcif Q3
S —A
dxiyall Gl and Gad) olsis @,
15 donz Cuwgl oy dole Goelly 8IS Al el Ailano By sLiY Aoy Aubs |
i &) dralze dualall pludI
Ali A'bu Ajeila Altaher A all il el ool A oy Ao Ay
16-26 Nuri Salem Alnaass el 3,01 e Lnbolies 2
Mohamed Ali Abunnour geizelly 30 Je X
Younis Muftah Al-zaedi | Anti-diabetic and Hypoglycemic Activities of Onion:
27-44 . . 3
Fathi Salem Hadoud A review
Fadel Beleid El-Jeadi
45-72 Ali Abdusalam Benrabha | The Lack of Teacher-Student Interaction in Libyan 4
Abdu Alkhalek Mohamed. EFL classroom
M. Rubiaee
dadsl 3o Juslows! i s . . . .
73-92 ? el . ol s n . . «
Dlgnd gunie A renzl] poaaill oS dadad)l ddasdl § Buely doddsd by | 5
93-100 "Le dédoublement des personnages dans Une vie ou
Ayman Adam Hassan I'Humble vérité de Guy de Maupassant™ 6
Mabruka Hadidan . . :
101-106 Rajab Abujnah Manufacturing of Porcc:);l;tz IMsettal Oxides HTiNbO5 7
Najat Aburas y
) G dilaioy Joludl 32,lall (Gl Jal de Wiy HUaedl
107-117 Coall e o T 8
Nora Mohammed Alkurri A proposed Model for Risks Management
118-130 Khaled Ahmed Gadouh measurement in Cloud Computing Environment 9
Elbashir mohamed khalil (Software as a Service)
M(X]ﬁrr::g I\l\/l/l S\;Zg?]h” Air Pollution From The Cement Industry in
131-137 ' . AlKhums City:A Case Study in LEBDA Cement 10
Osama A. Sharif Plant
Saleh O. Handi
Ekram Gebril Khalil Difficulties faced by students in oral presentation in
138-157 . . . 11
Hamzah Ali Zagloum classroom interaction
158-163 | Badria Abdusalam Salem Analysis of Some Soft drlnks_SampIes Available in 1
Alkoms City
Teachers’ and Students’ Attitudes towards the Impact
164-172 Suad Husen Mawal of Class Size on Teaching and Learning Englishasa | 13
Foreign Language
iy @l 3 e . _ ;
173-178 FIRIR e 459 AN CaxaSIl bas 73505 maasal 14
179-191 | il dblie s s | 2D Dlastne gl 505 QLA B Jle &eleloS s |

http://tarbawej.elmergib.edu.ly




£

A dre
Journal of Educational 1.63 ngJlJﬁi‘UJ\ Jolao
ISSN: 2011- 421X 22 daall
Arcif Q3

— go980) Anoaladll drloall 3 dnz )l kil Cndl Olgie

192-204 U8 el dabold k: ¢ 16
’ (Leslss -lgivas
Olgadl Gz dow )9 Ca
205-214 gl g 55lall 405 axdle Sy dbsl J gl 17
915-226 Turkiya A. Aljamal Some properties of Synchr_onlzatlon and Fractional 13
Equations
Snball pdo pemll due N .
g kil (3 BEldiwly (aoldel! g
227242 | sl peomdlus aalyl . ‘;‘M ‘ ;35’&3;““”3 Nt " 19
ol ] S Gl Qlol 3 4l e (3 g0ddl 74
243-254 Glea)l pae e Hgi dpardat)l Oluwiall § (sloizdl JLasYl 9o dual 20
. 1951- 21862 &8ty duwsleaad| il 3 l9 L)
255-267 Wl b s ¢ Y et ' 21
S e (Wyghal (§ desenyl dulyo)
268-282 ogble daume 39k Cododl ol y2dl (§ Olo)lasdl o 22
dlys ol lob & eVl 4 s b
283-296 Slos dnaz dow Lub3 sasbudly SR b § g 28N 48 A 23
Ramadan Ahmed Shalbag A Case Study on Students' Attitude Towards
Ahmed Abd Elrahman . o . .
Speaking and Writing Skills Among Third& Fourth
297-304 Donam . . 24
i . Year University Students at the Faculty of
Abdelrahim Hamid ; . L
. Education, Elmergib University
Mugaddim
s (3 sldlg A3l Ao 595 8l ($5LatdY o)l
A
- I Hlasl|
305 315 ‘:’Q‘:’}'J ) .A.«.C ‘)_9"’““’ JBL’ _ ‘52013|| uﬁ Le.ga . ! Q).JL@J‘ C)la:: Yy ‘ "” M.m a-wb.) 25
"a2014
@ 05318 Ll Aorpall i) el olaod (agall sl duess
316-331 ol plase gy Ul il ale alne dposid Aliun &y ) pedlb Juass | 26
o ' (LWl dpald QI Casall M) egunyds
332-351 L e dumad Lolal Joledl 3 odlaall ges dxlgs @l bgasall jas 27
Rabia O Eshkourfu Determination of Chemical and Physical Properties
352-357 Hanan Ahmed Elaswad of Essential Oil Extracted from Mixture of Orange | 28
Fatma Muftah Elmenshaz and Limon Peels Collected from Al-khoms-Libya
. A case study of excessive water production diagnosis
358-370 | Einoni Elhaddad at Gialo E-59 Oil field in Libya 29
371-383 | obddl G e ol s (Sl oLl e baygly digasdl cilual] 8y5) 30
La poésie de la résistance en France
384-393 | Abdul Hamid Alashhab Le cas de La Rose et Le Réséda de Louis Aragonet | 31
Liberté de Paul Eluard
394-406 dua Olae)y eulpl T a8 yeudl 7 o hlaiwdl (§ L)l Caslla) et 39
Olany da sy plasan (Gessy duslyo) (Sslall
Simulation and Analysis of Control Messages Effect
307-421 Ragb O. M. Saleh on DSR Protocol in Mobile Ad-hoc Networks 33
1422432 Sgamee Jgw didle g Bolo Ly Baudailly duydasdl ey dpdsdl Guyadl 3yl 34

Olate ezl o3

3 905 duaas (53l odindl uylted dddioed danlys bl izl

http://tarbawej.elmergib.edu.ly




£

Sy Ao
Journal of Educational
ISSN: 2011- 421X
Arcif Q3

22 sdall

1.63 o)l 8l Jolas

pudl dg=lge (3 BBy eaplaall " elatdl Juloxi oghad

433-445 el 33 JU,é " 35
Antibacterial activities and phytochemical analysis of
446-452 Afifa Milad Omeman leafextracts of Iphionascabraplant used as traditional | 36
medicines in ALKHUMS-LIBYA
453-461 Hameda Ali Abrass Rutherford backscattering spectrometry (review) 37
Mohammed Abuojaylah
Albarki The challenges associated with distance education in
462-475 Salem Msaoud Adrugi Libyan universities during the COVID 19 pandemic: | 38
Tareg Abdusalam Elawaj Empirical study
Milad Mohamed Alhwat
SVl Sgainme Brax L1 e aSe S Ll 3 Sl ay e
476-488 nsl bl s yec o] )3 uadoliie Sy Ll Alm 3T b Cisyarl) | 39
Hlowdw 4
F2sh Olagtes Bo)sS ol J1b (§ 3o AIY! alall plusil B gas
489-493 T gy plye o &) Aamlall 40
Sdid Jaexdldue doll = T
o e plaa e gt 4 1 2
494-503 ool sal (CYORRINTPS- WEN (PR VO [t JON | 41
Mohammed Altahir : L .
504-511 Meelad Use of E-Lealrrr:]mlgemgr?t\;%t(l)?]n in Learning 42
Salem Mustafa Aldeep P
512-519 Abdusalam Yahya Investigate the Effect of Video Conferencing Traffic 43
Mustafa Almahdi Algaet on the Performance of WiMAX Technology
Agﬂﬂr;do:& l\ga%gﬁn Kinetic Model of Methanol to Gasoline (MTG)
520-526 ' ! Reactions over H-Beta,H-ZSM5 and CuO/H- 44
Sale O. Handi BetaCatalysts
Ibrahim M. Haram Y
597-537 Munayr Mohammed Amir | Performance Evaluation of Blacklist and Heuristic 45
Melad Al-Daeef Methods in Phishing Emails Detection
b s 79 ; - Gy, &
L a5l Ggel alBY d>gYL Y
538-555 Al 3 Sgame e . C T 46
g..a:xf,«.‘\ J:A-C[A_wl o (o)LJ...pE daisea]l colalud! gct?j)“.g J.n)U 4.”;.)3)L9J| W]a.]\)
| a9l due doluad :
556-567 | @5l dee Aol 48331 el § Al 19l Ll gs 47
&9 T4 o §
568-578 i) lodd! daw (o)) )1 Aidd (§ dadl jlus (3 Jgoo5 dai) sbpall ode | 48
ol s (g giand ] G ek .
3 - : lgz1g &
579-603 ol s 3le) Llg3lg g3 49
. & il )yl gall Caubogiy aidMe g Ayl Dyl £9 e Jg>
604-619 LaS >liae ol sz - . . . 50
S ke o (ki STy M) Jas ooy 3
620 )

http://tarbawej.elmergib.edu.ly




