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 رـتحريالة ـــهيئ

 مصطفى المهدي القط. د :رئيس هيئة التحرير
  . د :مدير التحرير

 عطية رمضان الكيلانى
 سالم مصطفى الديب. أ :سكرتتر المجلة

 

 ها بعد التحكيم المجلة ترحب بما ي  .رد عليها من أبحاث وعلى استعداد لنشر
       ى وتعمل بمقتضاها ام آراء المحكمير م كل الاحتر  .المجلة تحتر
 تبعاتها  كافة الآراء والأفكار المنشورة تعتر عن آراء أصحابها ولا تتحمل المجلة . 
   يتحمل الباحث مسؤولية الأمانة العلمية وهو المسؤول عما ينشر له. 
     ت أو لم تنشر  .   البحوث المقدمة للنشر لا ترد لأصحابها نشر

 (حقوق الطبع محفوظة للكلية)
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 :ضوابط النشر 
ي 
ي البحوث العلمية المقدمة للنشر أن يراعى فيها ما يأتر

 
ط ف  :يشتر

 .أصول البحث العلمي وقواعده   

ها أو كانت جزءا من رسالة    .علمية ألا تكون المادة العلمية قد سبق نشر

 .يرفق بالبحث تزكية لغوية وفق أنموذج معد   

 .تعدل البحوث المقبولة وتصحح وفق ما يراه المحكمون  

ات   ي وضعتها المجلة من عدد الصفحات ، ونوع الخط ورقمه ، والفتر
ام الباحث بالضوابط التر التر 

 .الزمنية الممنوحة للتعديل ، وما يستجد من ضوابط تضعها المجلة مستقبلا  
 : تنبيهات

ي تعديل البحث أو طلب تعديله أو رفضه  
 
 .للمجلة الحق ف

ي النشر لأولويات المجلة وسياستها  
 
 .يخضع البحث ف

 .البحوث المنشورة تعتر عن وجهة نظر أصحابها ، ولا تعتر عن وجهة نظر المجلة  
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The Importance of Corrective Feedback in leaning a Foreign Language 

 

Ekram Gebril Khalil 

egkhalil@elmergib.edu.ly 

 

Background: The role of corrective feedback CF is debated in foreign language 

acquisition FLA.It has not been unequivocally shown the CF is effective in FLA, In 

particular not in the case of on-line processing, as in oral foreign language FL 

proficiency. This might be because, to date, it has not been feasible to create 

appropriate research conditions, we claim that these problems can be alleviated by 

resorting to computer assisted language learning CALL environment in which 

learners receive CF individually, on spoken output. Also the role of corrective 

feedback in FL has received  much attention, and it is still atypical issue. Studies on 

the effectiveness of CF have produced mixed result. An essential problem seems to be 

that most studies on CF do not take account of individual. Characteristics influence 

the effectiveness of CF. This point to the necessity of developing research paradigms 

for CF that can take account of individual learner variation and that can adapt to the 

learners needs and preference .We suggest using a CALL system that exploits 

automatic speech recognition ASR and that is designed to adapt to individual learner 

different. 

Feedback can be positive or negative. Positive feedback affirms that a learner 

response to an activity is correct. It may signal the veracity of the content of a learner 

utterance or the linguistic correctness of the utterance. In pedagogical theory positive 

feedback is viewed as important because it provides affective support to the learner 

and fosters motivation to continue learning. In SLA, however, positive feedback (as 

opposed to negative feedback) has received little attention, in part because discourse 

analytical studies of classroom interaction have shown that teacher’s positive 

feedback move is frequently ambiguous (e.g., “Good” or” Yes” do not always signal 

the learner is correct, for they may merely preface a subsequent correction or 

modification of the learner’s utterance) . Negative feedback signals, in one way or 

another, that the learner’s utterance lacks veracity or is linguistically deviant. In other 

words, it is correction in intent. Both SLA researchers and language educators have 

paid careful attention to corrective feedback (CF), but they have frequently disagreed 

about when to correct them(see, For example, Hendrickson,1978 and whether to 

correct errors, what errors to correct, how to correct them, Hyland & Hyland,2006).     

Error correction has always been a very controversial topic, and perhaps a thorny 

issue as there is very little agreement as how to correct learns who has made an error 

and whether this correction will be effective or not. Error correction can easily be 

described on continuum ranging from the idea that it can be harmful and ineffective to 

being very essential and beneficial for some grammatical structures. According to 

recent studies, as will be shown later on, it has been proven that error correction is 

effective, necessary and essential however the obstacle that prevents error correction 

from being wholly effective lies in teacher’s inconsistency and disorganized ways that 

of handling  errors. Whether or not systematic, consistent or effective the teacher’s 

reaction is to errors, corrective feedback has been wide. 
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1.2 The Statement of the problem  

The issue of how correct learner errors has long been of interest not only to the 

teacher but also students, Many students suffer from the way that  teachers used when 

they correct their mistakes {Giving feedback}.So that teachers need to know the 

strategies to give correct feedback in the classroom, especially those who learn a 

second language. This research  will be about the role of corrective feedback in 

foreign language learning. 

1.3 The Research Questions 

Q1_What is the importance of feedback? Which type of feedback is more effective? 

Q2_ How do teachers provide feedback to learners in the EFL classroom? 

Q3_What are learners perception of the value of providing feedback? 

1.4 The objectives and the aims of the study 

The aim of giving feedback is to improve the situation or the learner’s 

performance. Feedback is an essential part of effective learning; it helps learners 

understand the subject being studied and gives them clear guidance on how to 

improve their learning. 

1.5 The significance of the study  

The purpose of this study is considered essential to the learning and teaching process 

which includes lecturers, learners, researchers, administrators, and schools. 

The result of this study will help teachers  to determine  the factors that influence 

certain strategies to give feedback, also to find out the effective kind of feedback 

whether direct or indirect, to help learners improve their performance, as well as to 

measure the impact of giving feedback on the learning and teaching process.  

1.6 The definitions of the terms  

Feedback: In teaching is information that given to learner about his or her 

performance of learning takes, usually with the objective of improving this 

performance. 

Corrective feedback: Is a frequent practice and in the field of education and 

in learning generally. It typically involves a student receiving either formal or 

informal feedback on his/her performance on various tasks by a teacher or 

peer(s).However learning that takes place outside of the realm of institutional 

schooling can also rely heavily on corrective feedback. 

Foreign Language (FL): Is a language originally from another country than the 

speaker. However, there must be defined distinction between foreign and second 

language. It is also a language not spoken in the native country of the person referred 

to.  

Literature Review 

Introduction  

In this review, feedback is conceptualized as information provided by an agent (e.g., 

teacher, peer, book, parent, self, experience) regarding aspects of one's performance 

or understanding. A teacher or parent can provide corrective information, a peer can 

provide an alternative strategy, a book can provide information to clarify ideas, a 

parent can provide encouragement, and a learner can look up the answer to evaluate 

the correctness of a response. Feedback thus is a "consequence" of performance. 

To assist in understanding the purpose, effects, and types of feedback, it is useful to 

consider a continuum of instruction and feedback. At one end of the continuum is a 

clear distinction between providing instruction and providing feedback. However, 
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when feedback is combined with more a correctional review, the feedback and 

instruction become intertwined until "the process itself takes on the forms of new 

instruction, rather than informing the student solely about correctness" (Kulhavy, 

1977, p. 212). To take on this instructional purpose, feedback needs to provide 

information specifically relating to the task or process of learning that fills a gap 

between what is understood and what is aimed to be understood (Sadler, 1989), and it 

can do this in a number of different ways. These may be through affective processes, 

such as increased effort, motivation, or engagement. Alternatively, the gap may be 

reduced through a number of different cognitive processes, including restructuring 

understandings, confirming to students that they are correct or incorrect, indicating 

that more information is available or needed, pointing to directions students could 

pursue, and/or indicating alternative strategies to understand particular information. 

Winne and Butler (1994) provided an excellent summary in their claim that "feedback 

is information with which a learner can confirm, add to, overwrite, tune, or restructure 

information in memory, whether that information is domain knowledge, meta-

cognitive knowledge, beliefs about self and tasks, or cognitive tactics and strategies" 

(p. 5740). Feedback has no effect in a vacuum; to be powerful in its effect, there must 

be a learning context to which feedback is addressed. It is but part of the teaching 

process and is that which happens second-after a student has responded to initial 

instruction-when information is provided regarding some aspect(s) of the student's 

task performance. It is most powerful when it addresses faulty interpretations, not a 

total lack of understanding. Under the latter circumstance, it may even be threatening 

to a student: "If the material studied is unfamiliar or abstruse, providing feedback 

should have little effect on criterion performance, since there is no way to relate the 

new information to what is already known" (Kulhavy, 1977, p. 220). The focus of this 

article on feedback as information about the content and/or understanding of the 

constructions that students have made from the learning experience is not the same as 

a behaviorist input-output model. Contrary to the behaviorists' argument, Kulhavy 

(1977) demonstrated that feedback is not necessarily a reinforce, because feedback 

can be accepted, modified, or rejected. Feedback by itself may not have the power to 

initiate further action. In addition, it is the case that feedback is not only given by 

teachers, students, peers, and so on, but can also be sought by students, peers, and so 

on, and detected by a learner without it being intentionally sought. 

The above comments pertain to oral CF. But similar differences in opinion exist 

where written CF is concerned, as is evident in the debate between Truscott and Ferris 

(Truscott, 1996, 1999, 2007; Ferris, 1999). Truscott, reflecting the views of teachers 

who adhere to process theories of writing, advanced the strong claim that correcting 

learners’ errors in a written composition may enable them to eliminate the errors in a 

subsequent draft but has no effect on grammatical accuracy in a new piece of writing 

(i.e., it does not result in acquisition). Ferris disputed this claim, arguing that it was 

not possible to dismiss correction in general as it depended on the quality of the 

correction—in other words, if the correction was clear and consistent it would work 

for acquisition. Truscott replied by claiming that Ferris failed to cite any evidence in 

support of her contention. To correct or not to correct written errors, then, remains 

contentious, although a number of recent studies (e.g., Sheen, 2007; Ellis, Sheen, 

Murakami, & Takashima, 2008) have produced evidence to show that written CF can 

result in acquisition. Reviewing literature relating to this controversy, Hyland and 
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Hyland (2006) commented “it is difficult to draw any clear conclusions and 

generalizations from the literature as a result of varied populations, treatments and 

research designs” (p. 84), implying that contextual factors influence the extent to 

which CF is effective. SLA researchers also disagree about the role CF plays in L2 

acquisition. Krashen (1982) called error correction “a serious mistake” (p. 74). He 

offered two main reasons for this view. First, “error correction has the immediate 

effect of putting the student on the defensive” (p. 75) with the result that the learner 

seeks to eliminate mistakes by avoiding the use of complex constructions. Second, 

error correction only assists the development of “learned knowledge” and plays no 

role in “acquired knowledge.” However, Krashen felt that error correction directed at 

simple and portable rules, such as third person –s, was of value because it would 

enable learners to monitor their production when the conditions allowed (i.e., the 

learner was focused on form and had sufficient time to access learned knowledge). 

VanPatten (1992) promulgated a similar view to Krashen’s, arguing that “correcting 

errors in learner output has a negligible effect on the developing system of most 

language learners” (p. 24). However, other SLA researchers, especially those working 

within the inter actionist framework, have viewed CF as facilitative of language 

acquisition. Their views are reflected in VanPatten’s later position on CF. In 

VanPatten (2003), for example, he acknowledged that CF in the form of negotiating 

for meaning can help learners notice their errors and create form-meaning 

connections, thus aiding acquisition. There is increasing evidence that CF can assist 

learning (see, for example, Ellis, Loewen, &Erlam, 2006; Bitchener, Young, & 

Cameron, 2005), and current research has switched from addressing whether CF 

works to examining what kind works best. 

 Types of feedback  

In addition to recast which is the most frequently used feedback, seven different 

corrective strategies have been identified: explicit correction, clarification requests, 

metalinguistic information, elicitation, repetition, and translation (Lyster&Ranta, 

1997; Panova&Lyster, 2002). All of these techniques are placed in an explicit-implicit 

continuum. The following section elaborates on each of these corrective feedback 

techniques. 

1-Recast  

The term recast was initially used in the literature of L1 acquisition to refer to 

responses by adults to children’s utterances (Nelson, Carskaddon, &Bonvillian, 1973; 

as cited in Nicholas et al, 2001); afterward it merged into the domain of L2 

acquisition in which different definitions were utilized for this term.   Lyster and 

Ranta (1997, p. 46) define recast as ‘teacher’s reformulation of all or part of a 

student’s utterance, minus the error’. According to Ellis and Sheen (2006, pp. 78-80), 

recasts are of various types including corrective recasts (Doughty & Varela, 1998), 

corrective/non-corrective recasts (Farrar, 1992), full/partial recasts, single/multiple 

recasts, single utterance/extended utterance recasts, and simple/complex recasts (Ellis 

& Sheen, 2006). Nelson, Denninger, Bonvillian, 

Kaplan, and Baker (1983) also propose two further classifications of recasts, i.e. 

simple and complex recasts; the former deals with minimal changes to the child's 

utterance while the latter is concerned with providing the child with substantial 

additions. It is also mentioned that in terms of their linguistic development, children 

benefit from simple recasts more than complex ones (Nelson et al., 1983) 
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There is no general agreement among SLA practitioners regarding the effectiveness of 

recasts due to their limitations. Though some researchers (e.g., Long, 2006; Doughty, 

2001) consider recast as an effective corrective feedback technique, others (Lyster, 

1998a; Panova&Lyster, 2002) propose that learners usually pass recasts unnoticed and 

thus they regard them not as effective for inter language development. A number of 

interaction researchers (e.g., Braidi, 2002; Chaudron, 1977, 1986; Fanselow, 1977; 

Long, 1996; Lyster, 1998a, 1998b; Lyster&Ranta, 1997; Nicholas et al., 2001; Oliver 

& Mackey, 2003), referring to the ambiguity of recast, also argue that recast might be 

perceived as synonymous in function as mere repetition for language learners hence 

learners might fail in perceiving the corrective function of recasts (e.g. Long, 2006; 

Lyster&Ranta, 1997; Morris &Tarone, 2003; Nicholas et al, 2001). Learners might be 

simply provided with the correct form without being pushed to modify their inter 

language since recasts don’t elicit repair (Loewen&Philp, 2006). In addition, Loewen 

and Philp (2006), based on previous studies (e.g. Ellis & Sheen, 2006; Long, 1996; 

Long, Inagaky, & Ortega, 1998), affirm that the effectiveness of recasts depends on 

the targeted form under study. Despite all these limitations, bulky researches on this 

issue yield evidence for the positive impact of recasts on L2 learning (Ayoun, 2001; 

Braidi, 2002; Doughty & Varela, 1998; Han, 2002; Havranek, 2002; Iwashita, 2003; 

Leeman, 2003; Long, Inagaki, & Ortega, 1998; Mackey &Philp, 1998; Oliver, 1995, 

2000; Philp, 2003). Doughty and Varela (1998) conducted astudy on the effectiveness 

of the corrective recasts and reported that learners who received corrective recasts 

outperformed the control group in both oral and written measure. The results of 

numerous studies revealed that contradictory interpretations of recasts can be 

attributed to the different contexts in which recasts are implemented (Nicholas et al, 

2001), suggesting the ineffectiveness of recasts in classroom setting (e.g. Ellis, 

Basturkmen, &Loewen, 2001; Lyster, 1998a, 1998b; Lyster&Ranta, 1997; Morris 

&Tarone, 2003; Nabei& Swain, 2002; Panova&Lyster, 2002) and their efficiency in 

laboratory setting (e.g., Braidi, 2002; Carroll & Swain, 1993; Han, 2002; Iwashita, 

2003; Leeman, 2003; Long et al., 1998; Mackey &Philp, 1998; Oliver, 1995). 

2-Explicit feedback 

As the name suggests, explicit feedback falls at the explicit end of corrective feedback 

spectrum. This kind of error correction therefore, is characterized by an overt and 

clear indication of the existence of an error and the provision of the target-like 

reformulation and can take two forms, i.e. explicit correction and metalinguistic 

feedback (Ellis, Loewen, &Erlam, 2006). In explicit correction, the teacher provides 

both positive and negative evidence by clearly saying that what the learner has 

produced is erroneous, while in metalinguistic feedback he or she only provides 

students with “comments, information, or questions related to the well-

formedness”(p.47) of their utterances (Lyster&Ranta, 1997) . The communicatively 

intrusive nature of explicit feedback amplifies the provision of both negative and 

positive evidence, potentially aiding learners in noticing the gap between their inter 

language and the target-like form. However, in providing the target-like 

reformulation, explicit error correction reduces the need for the learner to produce a 

modified response. Thus, explicit error correction, because it supplies the learner with 

both positive and negative evidence, facilitates one type of processing, the noticing of 

an inter language/target language difference, but reduces another type of processing, 

the modified production of an inter language form to a more target-like form. 
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3- Clarification Requests Feedback 

That carries questions indicating that the utterance has been ill-formed or 

misunderstood and that a reformulation or a repetition is required are identified as 

clarification requests. This kind of feedback encapsulates “problems in either 

comprehension, accuracy, or both” (Lyster&Ranta, 1997, p.47). Clarification requests, 

unlike explicit error correction, recasts, and translations, can be more consistently 

relied upon to generate modified output from learners since it might not supply the 

learners with any information concerning the type or location of the error.    

4- Metalinguistic Feedback 

Much like explicit error correction, metalinguistic feedback- because it diverts the 

focus of conversation towards rules or features of the target language- falls at the 

explicit end of the corrective feedback spectrum. Lyster and Ranta (1997) categorize 

metalinguistic feedback as “comments, information, or questions related to the well-

formedness of the student's utterance, without explicitly providing the correct form”. 

Unlike its name, the inclusion of meta language is not its deterministic characteristics; 

rather the encoding of evaluations or commentary regarding the non-target-like nature 

of the learner's utterance is considered as the defining feature. Metalinguistic feedback 

is divided into three subcategories: metalinguistic comments, metalinguistic 

information and metalinguistic questions (Lyster&Ranta, 1997).  

The least informative one is metalinguistic comments which only indicate the 

occurrences of an error. But the next subcategory, i.e. metalinguistic information not 

only indicates the occurrences or location of the error but also offers some meta 

language that alludes to the nature of the error. Metalinguistic questions, the last 

identified subcategory of metalinguistic feedback, "point to the nature of the error but 

attempt to elicit the information from the student" (Lyster&Ranta, 1997, p.47). This 

kind of metalinguistic feedback requires learner to reconsider their assumptions 

regarding the target language form while metalinguistic information applies meta 

language to mark the nature of the error. 

5- Elicitation 

 Elicitation is a correction technique that prompts the learner to self-correct 

(Panova&Lyster, 2002) and may be accomplished in one of three following ways 

during face-to-face interaction, each of which vary in their degree of implicitness or 

explicitness. One of these strategies is request for reformulations of an ill-formed 

utterance. The second one is through the use of open questions. The last strategy 

which is the least communicatively intrusive and hence the most implicit is the use of 

strategic pauses to allow a learner to complete an utterance. Therefore, elicitation falls 

in the middle of explicit and implicit continuum of corrective feedback. This kind of 

corrective feedback is not usually accompanied by other feedback types.  

6- Prompt 

In the related literature two other terms are used interchangeably to refer to this kind 

of feedback, i.e. negotiation of form (Lyster, 2002; Lyster, 1998b; and Lyster&Ranta, 

1997) and form-focused negotiation (Lyster, 2002b). Lyster and Mori (2006) 

introduce prompts as a range of feedback types, consisting of four prompting moves: 

elicitation, metalinguistic clue, clarification request, and repetition. All these moves 

offer learners a chance to self-repair by withholding the correct form.  
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7-Repetitions 

Another approach to provide corrective feedback is repetition which is less 

communicatively intrusive in comparison to explicit error correction or metalinguistic 

feedback and hence falls at the implicit extreme on the continuum of corrective 

feedback. This feedback is simply the teachers or interlocutors’ repetition "of the ill-

formed part of the student's utterance, usually with a change in intonation" 

(Panova&Lyster, 2002, p.584). 3.8 Translation  was initially considered as a 

subcategory of recast (Lyster&Ranta, 1997), but what distinguishes it from recast is 

that the former is generated in response to a learner's ill-formed utterance in the target 

language while the latter is generated in response to a learner's well-formed utterance 

in a language other than the target language. What translation and recast have in 

common is that they both lack overt indicators that an error has been produced. This 

shared feature places both toward the implicit end of the corrective feedback 

spectrum, though the degree to which translations are communicatively obtrusive can 

also vary. Translations also have another feature in common with recast as well as 

explicit error correction that is they all contain the target-like reformulation of the 

learner's error and thus provide the learner with positive evidence. 

Effectiveness of feedback  

Both sides the provider (teachers) and the receiver (students) get positive effective 

from feedback. They can test their own level of knowledge. Hattie and Timperley 

(2008, p.90)  claimed that ‘the four levels’ of the focus of feedback which influence to 

feedback more effective in directly. According to them, the first level is ‘feedback 

about the task’ which indicates errors of information, such as student’s work is correct 

or incorrect. In this level also includes information about the depth or quality of the 

work, it may be against criteria (either explicit or implicit). The information should be 

neatness or format at this level. Hattie and Timperley found it more powerful when it 

corrects misconceptions than when it alerts students to lack of information (as cited in 

Brookhart, 2008). 

Second level is ‘feedback about the processing of the task’ that means the process is 

used to create a product or complete a task (Hattie and Timperley, 2007).  According 

to Brookhart (2008) the process gives idea of information to students about how they 

approach to the task, the relationship between what they did and the quality of their 

performance and alternativestrategies. Some learners are able to translate feedback 

about the task into feedback about the process. According to Butler and Winne 

(1995), ‘given outcome feedback (knowledge of results), they can generate their own 

cognitive feedback (linking characteristics of the task and their process with those 

result)’ (as cited in Brookhart, 2008). 

The third level is “feedback about self-regulation”; students should be more focused 

at this level and their confident to engage further on a task (Hattie &Timperley, 2007, 

p.90). Self-regulation leads students to use monitor and control their own learning, 

seeking, accepting and acting on feedback information or not. The effectiveness of 

this level is the degree which expands self efficacy. 

The forth level, “feedback about the self as a person” indicates that feedback can be 

personal about performance on the task. Hattie and Timperley (2007) gave an 

example on this level, that is “You are a great student”. That means, this feedback has 

been given on student’s personal task. These levels are very helpful to make feedback 

more effective. 
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 However, there have some advantages of feedback which help pupils to develop their 

standard in analyzing data they receive. Such as 

-Critical thinking: After getting feedback, a student will think in critical way such as 

how to make their work better etc. This process helps them to develop their critical 

thinking abilities.  

-  Making a decision: After getting feedback students decide what they will do. In that 

way their decision making ability will be enhanced. This will play a vital role when 

students grow into adult, they can make a decision pertaining to their life, career etc. 

-Enhanced creativity: Students think more about how to make their work best or more 

creative. They may come up with innovative ideas to pass the knowledge in various 

ways.  

-Improves self-analysis: Students can judge themselves and they are able to check 

facts and information in their own knowledge banks. 

Strategies and contents of feedback 

There have some feedback strategies which should be followed by the teacher while 

they giving feedback to their students. Marzano, Pickering and Pollock (2002) 

mentioned in their research book, called ‘Classroom Strategies that Work: 

Researched-Based Strategies for Increasing Student Achievement’, some effective 

strategies in the classroom. Several dimensions of feedback strategies are given 

bellow : 

- Timing:  It indicates when and how often feedback is given. Feedback would be 

effective, if it must give in timely. Feedback should provide while learners are still 

thinking about their learning goal and they are mindful of the target learning. Delay 

feedback would not more comprehensive and does not help learners to improve their 

thinking process (Brookhart, 2008). 

-Amount: Students need enough amount of feedback which helps them to understand 

what to do. Amount of feedback indicates that how many errors or points are focused 

and how much feedbacks are given by teacher on each point. So, teachers should 

provide enough feedback for clear understanding of what to do next on a topic. Of 

course, it needs not essential to provide more amount of feedback for the learners. 

Goldilocks found that feedback should not be too much, not too little, but just right.  

-Mode: It refers to which kind of feedback is being used (i.e. written, oral or verbal 

ordemonstrations) while giving feedback. That’s mean feedback should be provided 

appropriate way which gives the students to make sense. It based on level of 

thestudents; so, teachers should take the decision which feedback they will use (like 

oral orwritten form).  For an example, the students who do not read well, oral 

feedback helps them to better understand or written feedback is useful for written task 

etc. 

.- Audience: Feedback depends on types of learners, such as learners may be a group 

or individual or whole class. For an example, individual feedback must be more 

specific or group feedback is given when most students missed the same class 

(Brookhart, 2008). 

However, contents of feedback are most important factors which help teachers to 

decide what should say through the feedback. Teacher must be conscious on contents 

while giving feedback. The purposes of the focus of feedback are to describe the 

qualities of work in target learning, observe of learning processes, avoid comments of 

personal and draw the student’s self- regulation. According to Hattie and Timperley 
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(2007), feedback exposes indifferent way like it might be exposed about the task, the 

processing of the task, self-regulation and the self of a person.  

Teacher should focus on those things which are very important for student learning. 

The content of comparison compares student’s task with specific criteria, their own 

past performance and sometimes compare with the other student’s work which make 

the student understand to describe the process or methods students use and they could 

decide what the next goal should be. Feedback function is important for student 

achievement. Feedback function gives description and avoids evaluation or judging on 

student’s work. For an example teacher can identify student’s strengths and weakness 

and also express the task of students. The target of feedback valence indicates that 

feedback may be positive comments (e.g. teachers praise to their learners on their 

good works) or negative comments (e.g. teacher will find out the errors and suggest 

where improvement is needed and then give enough amount of information so that 

students will get the idea how they complete the work successfully). 

Of course, feedback must be clear and understandable to the students; it is called 

clarity of feedback. Teachers should use those vocabularies and concepts which are 

more understandable to the students. However, the specificity makes feedback more 

specific; as a result, students can realize what will do for improving themselves and 

their task. Of course, teachers’ tone or voice is an important content while giving 

feedback. Teachers should choose those words which will play as an agent for the 

students. Therefore, all these aspects of contents are very necessary for teachers to 

control their feedback for different purposes for different students. It is noted that 

teachers who discus the problems of students in positive and fair way, students like 

and respect them most (Brookhart 2008). 

Corrective Feedback and Uptake 
In studies on corrective feedback, uptake is  " ..a student’s utterance that immediately 

follows the teacher’s feedback and that constitutes a reaction in some way to the 

teacher’s intention to draw attention to some aspect of the student’s initial utterance 

(Lyster&Ranta, 1997; p.49)."Uptake in this sense is used as a way of evaluating the 

effectiveness of feedback types which can be divided into two categories: “repair” and 

“needs repair” (Lyster&Ranta, 1997, p. 49).  "Uptake in this sense is used as a way of 

evaluating the effectiveness of feedback types which can be divided into two 

categories: “repair” and “needs repair” (Lyster&Ranta, 1997, p. 49). However, several 

arguments question the utility of uptake, claiming that considering it as an indication 

of learning is not reliable (Long, 2006; Ellis, Basturkmen&Loewen, 2001). Besides, it 

is mentioned that a lack of response to recasts might be attributed to conversational 

constraints (Oliver, 1995, 2000; Nabei& Swain, 2002). The third argument against the 

utility of uptake is that that a lack of immediate uptake does not preclude the 

possibility that recasts are in fact useful as the results of some surveys indicate (e.g., 

Mackey and Philp, 1998). The effectiveness of uptake pivots on a number of 

characteristics of feedbacks including: complexity, timing, and type of feedback 

(Loewen, 2004). 

Methodology  

 Introduction: 
        In this chapter, the researcher is going to introduce the methods and the 

procedures that are selected to collect data to obtain answers to the research questions. 
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Two instruments are going to be used for collecting data; the first one is teachers' 

interviews, and the second one is students questionnaire.   

The participants (The subjects): 

The participants of this study are five teachers of English in Al-Mergib University. 

They will be three males and two females, their ages are thirty to forty- five. They 

have  good experience in teaching from two to twelve years. Those participants are 

going to be asked to answer interviews, these interviews will determine the important 

role of teacher feedback, how it can help their students to be more active in their 

learning, and how they can learn from their mistakes to achieve a better understanding 

of their subject. This feedback will not only help students to learn and achieve more, 

but also it will point out to the teachers their student's faults and weaknesses, in 

addition; it will enable them to focus more on their studies and get better feedback. 

    In addition, there will be questionnaire questions that involve different types of 

questions. It will be conducted with at least fifty students whose ages are about twenty 

to twenty-five. They are going to be their teacher's feedback plus their reaction to it, 

not only that but also their emotional state towards the feedback. Does the feedback 

help them in understanding their mistakes, or do they even consider that feedback has 

an important role in their learning process? 

Instruments:  
             Mixed methods research seems to be the most appropriate methodology to be 

used. It is not only significant to document teachers, perceptions regarding feedback 

use in their classrooms, but it is also crucial to determine how their learner's 

perceptions regarding feedback as well.  

 Teacher's interviews: 

 The interview is a really useful tool to gather information, because it is simple, and 

can easily be constructed. The interview can be easily distributed and less time is 

consumed during data gathering. Answers are kept confidential and data from closed-

ended items are easy to tabulate. Also, the terms are comprehensive and in a direct 

manner to avoid confusion. 

     The interview that is going to be used in this study is designed specially to ask 

those teachers about the way that they use in providing feedback inside the classroom, 

how the student react to their feedback, and to explore the effects of feedback on 

students' learning and achievements. 

Each interview involves a list of open-ended questions which are essay questions that 

the teachers can answer freely in expressing their opinions, also closed-ended 

questions will be there to investigate the degree of the teachers about certain 

conceptions about the feedback in general.   

Students' questionnaire:  

The questionnaire in collecting data helps to gain deeper insights, since it allows for 

adaptability in questioning as it reflects the personal side of the participants. So here 

they will be asked about their teachers' feedback in general, its effect on them, how 

they react to it, and so many questions Furthermore, and the questionnaire data is 

complemented and expanded on the interview data as it enables the researchers to get 

follow-up information in the case of ambiguous and incomplete responses the 

interviews. 

This questionnaire will include both open-ended questions addressing issues that are 

related to feedback, and how it affects their learning and achievements. The 
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questionnaire can ask additional questions from his side when further information 

may emerge in the course of the questionnaire since the subjects have the complete 

right to participate.    

Data Analysis 

Introduction  

In this chapter, the researcher is going to find answers to the research questions in the 

light of the analysis of the researcher in collecting data from its samples.   

The findings and conclusions are going to be obtained based on : 

1 – The analysis of the teachers' interviews. 

2 – The analysis of the students' questionnaires. 

 The results of students' questionnaires : 

This table shows the summary of students’ responses . 
 Agree Disagree 

Q1 67.5% 30% 

Q2 70% 30% 

Q3 70% 35% 

Q4 62.5% 37.5% 

Q5 55% 45.5% 

Q6 55% 42.5% 

Q7 42.5 57.5% 

Q8 75% 25% 

Q9 67.5% 25% 

Q10 60% 40% 

Q11 30% 70% 

Q12 62.5% 37.5% 

Q13 55% 45% 

Q14 65% 35% 

Q15 70% 30% 

Q16 37.5% 62.5% 

Q17 62.5% 37.5% 
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[Figure 1]The figure shows the results of the first part of the questionnaire 
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     4.4 Here are the questions with their answers: 
        The 1

st
 question was asked students whether they agree about feedback is helpful 

to them in their learning and achievement or not. Among forty responses, twenty 

seven of them agreed that feedback is helpful, while thirteen of them disagreed  

       In the 2
nd

 question twenty eight out of forty students agreed that positive feedback 

has a great effect on the students’ performance inside the classroom, while twelve 

students disagree with that. 

        The 3rd question about whether students get upset to negative feedback and it 

affects their performance. The majority of the students agreed. There were twenty 

eight out of forty, while the minority which was fourteen disagree. 

        The 4
th

 question  asked them if most of the teachers use feedback properly or not. 

It can see among forty of students twenty five of them agreed that the teacher do not 

use feedback in a proper way, on the other hand fifteen of them disagreed. 

      The 5
th

 question  asked if students make use of the provided feedback  

or not. Twenty two out of forty agree, in contrast; eighteen of them disagree. 

          The 6
th

 question  asked if students agree that they find positive feedback very 

helpful which helps them to compete with each other on getting the best feedback or 

not. Twenty two out of forty agreed. Whereas seventeen of them disagree. 

             The 7
th

 question  asked if students do not comprehend feedback well. 

Seventeen out of forty agreed. At the same time twenty three of them disagree. 

             The 8
th

 question  asked students if teachers need to learn more about feedback 

and how to give it property. Thirty out of forty agreed that,  While just ten out of forty 

disagree. 

 

 

(Figure 2) The figure shows the results of the second part of the questionnaire. 

             The Q9  asked students if they learn over time to adjust their attitude and take 

feedback more positively or not. Among forty twenty seven of students agreed, 

whereas thirteen of them disagree.  
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           The Q10  asked students if feedback is related to clear, specific and challenging 

goals for the students or not. Twenty four out of forty agreed, in contrast; sixteen of 

them disagreed. 

              The Q11  asked students if feedback should encompass every error a student 

makes or not. Twelve out of forty agreed, while twenty eight of them disagreed.  

           The Q12  asked students if direct feedback is better than indirect feedback or 

not, Twenty five of them agreed that, on the other hand fifteen of them disagreed. 

           The Q13  asked students if only errors meaningful to the students should be 

corrected. Twenty two out of forty agreed, whereas eighteen of them disagreed. 

           The Q14  asked students when correcting student work, it is better to focus on 

the content rather than the grammar. Twenty six out of forty agreed that, in the same 

time fourteen of them disagreed.  

          The Q15  asked students if they feel it is teachers’ duty to correct their errors. 

Twenty eight of them agreed, while twelve of them disagreed. 

         The Q16  asked students if they feel nervous about speaking after correcting 

their errors. Fifteen out of forty agreed that, whereas twenty five of them disagreed. 

   The Q17  asked students weather they feel it is better for them to know the 

corrections or not. Twenty five out of forty agreed that, in contrast; fifteen of them 

disagreed.  

4.5 The results of the interview: 
The researcher did an interview with four teachers and it included five questions, in 

this analysis the researcher named the teachers A, B,C, and D 

Q1/ How often do you provide feedback to your students ? 
All the teachers answered with always. They give feedback to their students 

every time; they just have differences at the time they gave feedback. Teacher A said 

that he gives feedback to his students during the lesson and at the end of the lesson, 

teacher B said she is very careful to give feedback to her students after any activity 

and exercise, and teachers C, D said that they give feedback when the students do a 

good job or when they are committing mistakes. 

Q2/ Do you think that students can learn from your feedback after making 

mistakes? 
Teacher C answered that her students learn from her feedback to some extent, 

there are some students who can learn from the teacher's feedback others cannot. It 

depends on the students themselves. 

Other teachers agree that the students can learn from teachers' feedback after making 

mistakes. 

Q3/ Do you think students need a type of feedback that clarifies the student's 

mistakes? Or do you think a type of feedback that only locates their mistakes is 

enough? 
All the teachers have the same opinion here, they said that it's better to clarify the 

student's mistakes; because they will be more useful for them and also they will be 

able to improve themselves. 

Q4/ Do you think students can benefit from a type of feedback that leads 

students to think about their mistakes themselves? 
Teachers D and C said that there are some students who can benefit from the 

teacher's feedback, on the other hand there are some students who can't without the 

help and guide of the teacher. Whereas B and A agree that most of the students 
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benefit from the teacher's feedback on their mistakes and they avoid making the 

mistakes in the future. 

05/ Do you think the extent to which students learn from feedback deserves the 

time  spent  providing feedback? How? 

All the teachers agree that giving feedback to the students is very useful and 

important and it deserves the time spent providing it. although it depends 

in some circumstances on the ability of the students to understand it and the way the 

teacher gives his/her feedback. 

Conclusion 

            The important of corrective feedback.  Corrective feedback is an important 

approach which plays a significant role as a guide for the teachers. It   helps student to 

improve learning strategies and give them enough confidence. Also corrective 

feedback would avoid some mistake production. By using corrective feedback 

teachers can easily interact to their students, as a result, students get more interest to 

their study. However, it depends on teachers and it’s their responsibilities to provide 

proper feedback to the students and make a perfect learning environment in the 

classroom. For successful learning, it is necessary for the teacher to know how to 

provide feedback and they should be careful on whether feedback will help students 

progress toward their final goal. 

         To be effective feedback needs to be clear and understandable, purposeful, 

motivating, compatible with students’ prior knowledge, provide links to the gaps in 

their learning that have to be closed as well as be compatible with modes of receiving 

feedback The main purpose of feedback is to improve student learning more 

specifically means “to reduce discrepancies between current understandings and 

performance and a goal”. To this end, feedback provided to students as part of the 

teaching process should direct students to strengthen their effort and promote their 

active participation in the study process. To maximize positive effects of feedback to 

achieve higher learning standards is a challenging task which involves active 

participation of both teachers and students. 
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25 
Hepatoprotective Potential of Propolis on 

Carbontetrachloride-Induced Hepatic Damages in Rats 

Mahmoud Mohamed 

Howas 
332-338 

26 
ي مدينة الخمس

 
ي ف

 البناء العشوان 
ه عل المخطط –أسبابه  –مفهومه )  (تأثير

يف  352-339 نورية محمد النائب السرر

27 
ي البناء للفاعل وغير الفا

 
ي توجيه اختلاف القراء السبعة ف

 
عل وأثره ف

 "نماذج مختارة"المعت  

 إسماعيل حامد الشعاب
 معمر فرج  

 الطاهر سالم العامري
353-371 

28 
ي بعض الأسماك البحرية  .Gnathia spدراسة عل مدى انتشار 

 
ف

 ليبيا -المصطادة من شواط  الخمس
 عبد السلام صالح أبوسديل
ي 
 عطية رمضان الكيلان 

372-376 

29 
 (الخير إذا دخل مكة من حج عن الغير بيان فعل )

 سنة 
 
 علي القاري المتوف

ّ
 دراسة وتحقيق هـ1114للملّ

ي غير محمد المجرِّ
 392-377 الصَّ

30 
ح عيون المذاهب لعبد الرؤوف الأنطاكي  ي شر

 
فضل المواهب ف

 (الاستنجاء ونواقض الوضوء من كتاب الطهارة) (ه1119)
 دراسة وتحقيقا

 421-393 نجيب منصور ساسي 

31 
ي خفض مستوى الوحدة النفسية    

 
ي سلوكي ف

 
برنامج ارشادي معرف

 لأبناء النازحتر  الليبيتر  
 439-422 حنـــان ميــلاد عطيــة

32 
Speaker recognition from speech using Gaussian 

mixture model (GMM) and (MFCC) 
Hanan A. Algrbaa, 440-457 

عية عند الغزالىي علاقة المنطق بالعلوم ال 33
 467-458 هشام علي مرعي  سرر
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34 
سبلتر  -الحلول العددية للمعادلات التفاضلية الملزمة بإستخدام ب

 التكعيبية
 خالد الهادي الفيتوري
 زينب أحمد زوليه 

468-476 

35 
 تأثير نظم معلومات التسويقية عل توزيــــع السلعة

 "دراسة تطبيقية عل إدارة مصنع إسمنت المرقب" 
 500-478 يس ميلاد الدزيريخم

ي ضوء مهامهم الإدارية 36
 
ي الإدارة المدرسية ف

 
 517-501 منصور عمر سالم فرعون إدارة الوقت ف

37 
ي كتاب خزانة الأدب 

 
ي باب الظروف ف

 
ي النحوية ف

أراء العلامة الدماميت 
 ولب لباب لسان العرب

 533-518 فائزة محمد الكوت

38 
ي الاستعا"

 
عبد الجواد بن إبراهيم بن شعيب  "رة فوائد الفرائد ف

 (ه1173) الأنصاري
 محمد محمد مولود الأنصاري
 حمزة مسعود محمد مكاري

534-547 

39 
 حروف الجر بتر  التناوب والتضمتر  

 دراسة تطبيقية عل آيات من القرآن الكريم
 "دراسة وصفية تحليلية"

 عبدالرحمن بشير الصابري
 إبراهيم عبد الرحمن الصغير 

 وبكر أحمد الصغير أب
548-559 

40 
An Application of "Kushare Transform" to Partial 

Differential Equations 

Ayda Saad Elagili 

Abdualah Ibrahim Sultan 
560-565 

41 
بوية ي للمعلم وأثره عل العملية الير

 الأداء الوظيف 
تعليم دراسة سوسيولوجية عل عينة من معلمتر  ومعلمات مرحلة ال

 الأساسي 

 أمل إمحمد إقميع
 فاطمة محمد ابوراس 

566-598 

42 
ام المصارف التجارية بتطبيق مبادئ إدارة الجودة الشاملة  مدى الير 

 (دراسة ميدانية عل مصرف الجمهورية فرع المرقب)

ي عبدالسلام كليب  خير
 عبدالسلام بشير اشتيوي

 طارق أبوفارس العجيلي  
 محمد عبدالسلام الأسطى 

 فتحية خليل طحيشات

599-623 

43 
Determination of Some Physical and Chemical Parameters 

of Groundwater in Ashafyeen-Masallata Area 

Abdulrhman Iqneebir 

Khaled Muftah Elsherif 
624-633 

 650-634 أحمد عل معتوق الزائدى أحكام الأهلية وعوارضها عند الإنسان 44

 قة بالنفس وعلاقته بالتوجه نحو الحياة لدى طالبات كلية الآدابالث 45
ي النعاس

 عمر مصطف 
ي السنباطي  

 السيد مصطف 
651-671 

ي  46
 700-672 فاطمـة جـمعة الناكـوع معايير جودة آليات التدريب الميدان 

47 
ي الأداء المالىي للمصارف التجارية

 
ة  أثر المخاطر المالية ف الليبية للفير

 (2017-2011) من

 إيمان عمر بن سعد
بثينة علي أبو حليقة   

 عمر محمد بشينه
 وليد حستر  الفقيه

701-718 

48 
ي 
 
ية  ف ي تحستر  ادارة الموارد البسرر

 
دور مداخل ادارة المعرفة ف

 المؤسسات الحديثة
 730-719 هدي الهادي عويطىي 

49 
Antimicrobial Activities of Methanol Extract of 

Peganum harmala Leaves and Seeds against Urinary 

Tract Infection Bacteria 

Khaled Abdusalam B. A 

Eman Mohammed 

Alshadhli 

Tasnim Adel Betro 

 Amera Lutfi Kara  

Mawada Almashloukh 

731-739 

ي سورة الواقعة 51
 
 الصور البيانية ف

 فتحية زايد شنيبه
نجاة بشير الصابري   

740-750 
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51 
Phytochemical, Heavy Metals and Antimicrobial 

Study of the Leaves of Amaranthus viridis 
Afifa Milad Omeman 751-757 

 765-758 أسماء جمعة القلعى قواعد المنهج عند ديكارت 52

ي  53 م1969 –م 1963النفط والاقتصاد الليتر  777-766 فرج محمد صالح الدريــــع 

الخطأ بغير الأصل  تقويم دية القتل 54  
 عمر عبدالسلام الصغير 

ي الأسمر 
 
رضا القداف  

778-789 

 مناقشة المسألة الأربعتر  من كتاب المسائل المشكلة للفارسي  55
 أبو عجيلة رمضان عويلي 

أحمد عبد الجليل إبراهيم   
790-804 

56 
ي الناتج عن محطات الوقود

ي منطقة سوق الخميس التلوث البيت 
 
 ف

(حصول عل ترقية عضو هيئة تدريسبحث مقدم لل)  
ان  فتحية أبوعجيلة جير

صالحة عمر الخرارزة   
805-823 

 856-824 هنية عبدالسلام البالوص بعض المشكلات الضغط النفسي وعلاقتة بالصحة النفسية 57

58 
ي مراقبة 

 
مجة الخطية ونماذج صفوف الانتظار ف تطبيقات الير

ة عل القطاع الصجي بمدينة وتحستر  الأداء دراسة إحصائية تطبيقي
 الخمس

 احمد علي عزيز
 علي مفتاح بن عروس

857-871 

59 
Isolation of Staphylococcus Aureus From Different 

Clinical Samples And Detects on Its Antibiotic 

Resistance 

Mona A. Sauf 

Fathi Shakurfow 

Sana Ali Soof 

Abdel-kareem El-

Basheer 

872-879 

61 

Combined Method of Wavelet Regression with Local 

Linear Quantile Regression in enhancing the 

performance of stock ending-prices in Financial 

Time Series 

Wafa Mohamed Alabeid 

Omar Alamari Alshbaili 
880-885 

احجم الدولـــــة الليبية وأثره عليها طبيع 61 ي  ا وبسرر ي   
 خالد محمد بالنور
 خالد أحمد قـناو

886-901 

62 
EFL Instructors' and Students' Attitudes towards 

Using PowerPoint Presentation in EFL Classrooms 

Amna Ali  Almashrgy 

Hawa Faraj Al-Burrki 

 Khadija Ali AlHebshi  

902-918 

ي اضطرابات الشخصية الحدية وع 63
 
لاقتها بالجمود المعرف ي  

 934-919 سالمة عبد العالىي السيليت 

64 
Common English Pronunciation Difficulties 

Encountered by Third Year Students at the Faculty of 

Education- English Department- Elmergib University 

Samah Taleb 935-952 

65 
A Study on Bacterial Contamination of Libyan 

Currency in Al-Khoms, Libya 
Hassan M. Krima 953-958 

66 
A New Application of Kushare Transform for 

Solving Systems of Volterra Integral Equations and 

Systems of Volterra Integro-differential Equations  

Jamal Hassn Frjani  959-964 

67 
Study of chemical and biological weathering effects 

on building stones of the Ancient City of Sabratha, 

NW-Libya 

Ismail Elforjani Shushan 

Saddik Bashir Kamyra 

Hitham A. Minas 

965-978 

68 
ي 
 
الآثار الاجتماعية والثقافية المصاحبة للتغير الاجتماعي ف

ميةالمجتمعات النا  
 991-979 محمد عبد السلام دخيل
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69 

Molecularly imprinted polymer ( poly-pyrrole ) 

modified glassy carbon electrode on  based 

electrochemical sensor for the Sensitive Detection of 

Pharmaceutical Drug Naproxen 

Ismael Abd-Elaziz  

Fatma Kahel 
992-998 

71 
 الجمل وقصيدتهعلي 

ي رثاء النورس الكبير )
 
 (اليوم الأربعون ف

 خالد رمضان الجربوع
 علي إبراهيم بن محسن
 صلاح الدين أبوغالية

999-1008 

71 
Comparing Review between Wireless 

Communication Technologies 

 نادية محمد الدالىي 
ة  ايمان احمد اخمير  

1009-1014 

72 
The importance of Using Classroom Language in 

Teaching English language as a Foreign Language 

Khairi Alarbi Zaglom 

Foad Ashur Elbakay 
1015-1024 

73 
سِب الاختصاص بها إلى مذهب مُعترَّ  

ُ
ي ن
لف فيها التر

َ
 الأدلة المخت

(دراسة تحليلية مقارنة)  
 1042-1025 حمزة بن ربيع لقرون

74 
ي مدينة الخمس،  ار بعض الأوليات المعويةمعدل انتش

 
الطفيلية ف

 ليبيا
 1052-1043 أسماء السنوسي لحيو

ي سورة البقرة( ما)استعمالات  75
 
النافية ف  1067-1053 برنية صالح إمحمد صالح 

76 
كة  عوامل نجاح وفشل نظام المعلومات دراسة تطبيقية عل شر

ي وليد
 الأشغال العامة بت 

 1085-1068 م اعطيةاسماعيل عبدالكري

بية الايجابية للطفل" 77  1098-1086 نجوى الغويلي  "الرعاية الاجتماعية والدعم الاجتماعي والير

78 The Error Correction in second language writing 

Seham Ibrahim abosoria 

Fatheia Masood Alsharif 

Abdussalam Ali Mousa 

Hamzah Ali Zagloum 

1099-1105 

79 
 أساليب المعاملة الوالدية وعلاقتها بالتحصيل الدراسي 

 (الخمس)لدى عينة من طلبة كليات جامعة المرقب بمدينة 
ي عقيلة  1128-1106 ميسون خير

80 
Quality of E-Learning Learning Based on Student 

Perception Al Asmarya University 

Majdi Ibrahim Alashhb  

Mohammed Alsunousi  

Salem Mustafa Aldeep 

1129-1135 

81 
The Importance of Corrective Feedback in leaning a 

Foreign Language 
Ekram Gebril Khalil 1136-1150 

82 
ي ظل انتشار الأوبئة والأمراض السارية

 
 شكل العلاقات الاجتماعية ف

  19جائحة كوفيد )
 
 (نموذجا

 سكينه الهادي الحوات
 محمد الحواتفوزي  

 سليمة رمضان الكوت
1151-1164 

83 
A comparative study of the effects of Rhazya stricta 

plant residue on Raphanus sativus plant at the age of 

15 and 30 days 

Salma Mohammad Abad 1165-1175 

ه 84 ي وانتصاره له من خلال تفسير ال عند الزمخسرر يفمحمد توظيف الاعير   1191-1176  عمر محمد الفقيه السرر

 1192 الفهرس


